Department/Program Review

Self-Study Report Template

2013 - 2014
Department: Child and Family Education (CFE)
Programs: Early Childhood Education, Associate of Applied Science (A.A.S.)

Section I:  Overview of Department

A. Mission of the department and its programs(s)

What is the purpose of the department and its programs?  What publics does the department serve through its instructional programs?  What positive changes in students, the community and/or disciplines/professions is the department striving to effect?
The Early Childhood Education (ECE) program provides the knowledge and skills necessary for an entry level teacher working with, or planning to work with, young children.  The educational environment supports “hands-on” learning experiences and fosters independence, professionalism and a respect for diversity.  Embedded within this program is a nationally accredited and state rated preschool education center licensed for 76 children between the ages of 3 to 5 years old.

The ECE program provides the following student opportunities:

· Associate of Applied Science Degree in ECE 70-71 semester credit hours (formerly 106 quarter credits).

· Ohio Department of Education Pre-Kindergarten Teacher Licensure. Students must first pass the Praxis for Pre-Kindergarten Licensure before the CFE Chairperson may sign the student’s Licensure application. 
· Credits and CEU’s for Pre-Kindergarten licensure renewal.

· Professional development credits for the Ohio Department of Job & Family Services (ODJFS) Day Care Licensing requirements.

· Professional development credits for the Child Development Associate Credential (CDA).

· EDU (Education) courses meeting the Ohio Transfer Assurance Guide (TAG) requirements for all level of education majors.
B. Description of the self-study process

Briefly describe the process the department followed to examine its status and prepare for this review.  What were the strengths of the process, and what would the department do differently in its next five-year review?
The ECE program began the self-study process by reviewing the previous department review documents as well as prior annual updates to identify recommendations and necessary actions to be taken.  Faculty also looked at internal program goals to create a priority list of items to accomplish in the coming year.  The self-study process served as an excellent tool to orient a new tenure track faculty member to provide historical background of the program. The initial actions taken were as follows:
· Identification of ECE program stakeholders
· ECE students.

· Public and private programs, agencies and school systems that employ preschool teachers and assistant teachers.
· Area Colleges and Universities to which our students transfer. 

· Ohio Department of Education.

· Area high schools with articulations through Tech Prep.
· Individuals seeking personal interest knowledge related to parenting and child care.
· Faculty developed a detailed chart for program outcomes that identifies the progression to proficiency of each outcome. (See Appendix  A)
· Revised the ECE student handbook. ( Appendix  B)
· Conducted ECE student course survey to determine if students are following their maps. 

· Conducted group advising in all “block three” classes. 
Section II:  Overview of Program
A. Analysis of environmental factors

This analysis, initially developed in a collaborative meeting between the Director of Curriculum and Assessment and the department chairperson, provides important background on the environmental factors surrounding the program.  Department chairpersons and faculty members have an opportunity to revise and refine the analysis as part of the self-study process.

During the self-study faculty made efforts to assess how well they are meeting the needs of ECE students. A new process was initiated in fall of 2012 to generate student profile packets for each student in the ECE program. In each packet, students received a student information form, copy of the ECE student handbook, and confidentiality statement. (See Appendix C.) Faculty utilized the student information sheets to determine students’ needs such as full or part-time status, type of employment they were seeking, degree seeking or continuing education, preference of day or evening classes, etc. As a result more evening classes are now being offered. Most importantly faculty found that many students had taken a number of ECE their courses out of sequence. This initiated additional ECE faculty advising.  
The Early Childhood Education Center is Sinclair’s on-site lab school which supports the ECE degree program and provides opportunities for observation for ECE students in beginning courses and serves as the student teaching placement for ECE 2202 Teaching Techniques. ECE 2202 students are able to practice, demonstrate, and develop competencies and skills toward their degree completion.  Additionally, the Center provides observation and interaction opportunities for students of other degree programs across campus. A partial listing of those programs includes: Dental Hygiene, Physical Education, Dietetics, Developmental Reading, Medical Assistant Technology, and Nursing. 
As part of the recommendations from an external review of the center which was conducted in 2010, ECE faculty, ECEC teaching staff and the department chair identified the need to update the curriculum as related to the Early Childhood Education Center (pre-school center). A decision was made in fall 2013 to purchase a new curriculum for the pre-school which is to be implemented in fall 2014. The purpose of purchasing the new curriculum is to better align the ECEC practices with the majority of community childcare centers and school districts, and to implement a standardized assessment as required by ODJFS program, Step Up To Quality. 
As one of the internal stakeholders of the ECE program, the pre-school center is supported by ECE faculty in terms of feedback to the Center director and by providing professional development workshops to the Center teachers. (See Appendix D for a sample workshop outline)
B. Statement of program learning outcomes and linkage to courses

Include the program outcomes for each program(s) in Section V.  

The program outcomes were revised during the semester conversion process in 2010. Careful consideration was given to ensure the ECE program outcomes were aligned with the National Association for the Education of Young Children (NAEYC) standards for associate degree programs of Early Childhood Teacher Education; Ohio Department of Education (ODE) standards for Associate Degree programs of Early Childhood Teacher Education; and the Ohio Department of Education Early Learning and Development Standards. Faculty identified six basic areas of focus.  (See Appendix E for progress to proficiency outcomes chart.)  
ECE Program Outcomes

	PO #1

Utilize critical thinking skills to apply knowledge of child development

 and learning.
	PO #2

Identify resources and apply techniques for building diverse family and community relationships.
	PO #3

Observe, document, and assess to support young children and families.
	PO #4

Utilize developmentally effective approaches to connect with children and families.


	PO #5

Demonstrate use of content knowledge to build meaningful curriculum.
	PO #6

Demonstrate professionalism.

	1100, 1101, 1200, 1201, 2100, 2101, 2102, 2200, 2201, 2202, 2300, 2301
	1100, 1101, 1200, 2200, 2201, 2202, 2300, 2301
	 1101, 1200, 1201, 2100, 2101, 2102, 2200, 2201, 2202, 2300, 2301
	1200, 1201, 2100, 2101, 2102, 2200, 2201, 2202, 2300, 2301
	1100, 1201, 2100, 2101, 2102, 2201, 2202, 2300, 2301
	1100, 1101, 1200, 2201, 2202, 2300, 2301



     
C. Admission requirements

List any admission requirements specific to the department/program. How well have these requirements served the goals of the department/program?  Are any changes in these requirements anticipated?  If so, what is the rationale for these changes?
Students must complete DEV0012 and DEV 0030 prior to taking the first block of courses in the ECE curriculum. (See Appendix F for copy semester curriculum block plan.) Additionally each student entering the Early Childhood Education program is made aware of the requirement to complete and pass a full criminal background check.  The students may not have convictions related to violence, drugs, and/or a variety of other related crimes as detailed by Ohio statutes. Background checks are required in order to be compliant with Ohio Department of Jobs and Family Services (ODJFS) regulations, Ohio Department of Education licensure requirements, and standards set by various practicum sites.  

Section III:  Student Learning
A. Evidence of student mastery of general education competencies

What evidence does the department/program have regarding students’ proficiency in general education competencies?  Based on this evidence, how well are students mastering and applying general education competencies in the program?
General education competencies have been embedded into all ECE courses and program outcomes.  As of the conversion to semesters students are required to earn a “C” or better in all ECE core courses as well as all general education courses. This requirement aligns with Ohio Department of Education (ODE) standards for Associate Degree programs of Early Childhood Teacher Education. (See Appendix G for course success rates.) 
B. Evidence of student achievement in the learning outcomes for the program

What evidence does the department/program have regarding students’ proficiency in the learning outcomes for the program?  Based on this evidence, how well are students mastering and applying the learning outcomes?  Based on the department’s self-study, are there any planned changes in program learning outcomes?
Students must complete 336 formally documented, supervised, and evaluated student teaching hours.  These hours are compacted into two courses ECE 2202 Teaching Techniques and ECE 2301 Practicum.  Students in the capstone course (ECE 2301) are assessed through direct observation and evaluation by three different individuals: the on-site cooperating teacher, the faculty supervisor, and the student’s own self- assessment.  This forms a triangulation of assessment data validating the student learning outcomes. (See Appendix H for ECE 2301 Evaluation) 
An ECE Program Outcome Assessment (P.O.A.) was developed to determine students’ level of content acquisition relevant to the ECE program outcomes.  This assessment is being piloted as a pre and post-assessment at various junctures in the curriculum:  ECE 1201 Curriculum and Planning, ECE 2202 Teaching Techniques, and ECE 2301 Practicum.
Program Outcomes 4,5 and 6 were assessed for winter and spring quarters, 2012.  The results for all program outcomes exceeded the minimum criteria of a rating of 2.0 (equivalent to the letter grade "C") to meet the requirement to successfully pass ECE 2301, the capstone course in the ECE degree program.  Although this summative assessment of program outcomes and related skills provides ample data from triangulated sources, it is gathered at a final point in the degree program.  It has been recognized that there is a need for regular monitoring of student skill levels at various other junctures in the program.  One change that has been initiated is the development of a pre and post program outcome assessment. This assessment was designed to identify key concepts within each of the new ECE program outcomes and is directly aligned with the revised performance appraisal instrument used in ECE 2301. The ECE P.O.A. will also be administered at the end of fall semester in ECE 2202 (Teaching Techniques). ECE 2202 is a guided practice for ECE students with young children in the Sinclair Early Childhood Education Center.  ECE students did not prepare for this assessment.  It will be utilized again at the end of fall semester in ECE 1201 Curriculum and Planning. This data will be vital in determining the needs of incoming students in ECE 2202 as well as for evaluation of the new semester degree program.   In subsequent semesters the tool will also be administered as a post-test in ECE 2202 as they will have had the content introduced in ECE 1201.

Data obtained through the use of the ECE P.O.A., along with the ECE 2301 Performance Appraisal will be utilized to determine if content areas addressed will meet the 6 ECE program outcomes are being sufficiently mastered.  This information will also be used to provide more specific feedback to all faculty regarding the critical content areas that must be covered in each ECE course.  It will also help students' understanding of the progression of content and skill areas in each ECE course.  They will be able to discern the connectivity of ECE courses and be less likely to "splinter" skills and content into non-generalized application.  If any content areas remain weak as determined by the assessment, then additional investigation into assignments, instructor skill-level, textbook, syllabus, course sequence and prerequisites would be warranted.  This evidence will be useful in curriculum revision, CFE Department Review and future program accreditations (e.g. Ohio Department of Education Pre-Kindergarten Associate Licensure, National Association of Education of Young Children Accreditation of Associate Degree Programs). (See Appendix I for assessment tools and data)
C. Evidence of student demand for the program

How has/is student demand for the program changing?  Why?  Should the department take steps to increase the demand?  Decrease the demand? Eliminate the program?  What is the likely future demand for this program and why?
There is a national trend to increase educational requirements in the field of Early Childhood/Preschool Education. In Ohio, new licensure requirements set forth by Ohio Department of Jobs and Family Services (ODJFS) for teachers in early childhood centers now requires higher educational standards. Minimum requirements for teachers working in early childhood centers vary depending on the star rating of the center which is granted by ODJFS program, Step Up To Quality. (See Appendix J for teacher credential requirements)
The ECE program has strong relationships with the Tech Prep program.  ECE has hosted visits from seven area high schools each academic year with student numbers ranging from 120-150 per year.  In addition to a full campus tour, each group attended a brief ECE workshop, toured the pre-school center, and observed an ECE class. Student interest at the high school level in early childhood education is strong and we continue to support the work of Tech Prep.

Another indication of demand for the program is high enrollment in our three EDU TAG courses. These courses are taken by ECE students, other students majoring in the field of Education, and are also taken as continuing education credits for working professionals in the field of Early Childhood Education.  The 1,468 enrollments from 2008-2013 reflected in the Education (EDU) TAG courses; (See Appendix K for EDU enrollment data.)
· EDU 100, 103, 105
F/W/SP 2008-09 = 399
· EDU 100, 103, 105  F/WSP 2010- 11 = 407
· EDU 100, 103, 105  F/W/SP 2011-12 = 365

· EDU 1100, 1103, 1105   F/W 2012-2013 = 297

D. Evidence of program quality from external sources (e.g., advisory committees, accrediting agencies, etc.)

What evidence does the department have about evaluations or perceptions of department/program quality from sources outside the department?  In addition to off-campus sources, include perceptions of quality by other departments/programs on campus where those departments are consumers of the instruction offered by the department.
In 2010 the ECE program went through the reaccreditation process with the Ohio Department of Education. The program awarded reaccreditation and received extremely high marks from the ODE review team during the site visit. There were no deficiencies and no recommendations for changes. The program received all commendations.

The ECE Advisory Committee meetings are large and well attended.  The members are positive, supportive, and broadly reflect all aspects of the local Early Childhood community.

Further evidence of the quality can be found in the positive relationship with off-campus approved student teaching sites and placement of ECE 2301 Practicum.  Approximately 26 student teaching sites routinely request and/or approve placement of a Sinclair Early Childhood Education student teacher. Additionally, approximately one half of the cooperating teachers and/or directors at the sites are Sinclair ECE graduates.

E. Evidence of the placement/transfer of graduates
What evidence does the department/program have regarding the extent to which its students transfer to other institutions?  How well do students from the department/program perform once they have transferred?  What evidence does the department have regarding the rate of employment of its graduates?  How well do the graduates perform once employed?
The program unfortunately has little official data in this area. The self-study has given the program the opportunity to review our history for collecting data and to set new practices in place for future data collection. The department has developed a new system for tracking student information at the point of graduation. The process will gather information that will help the department to conduct a post-graduation survey. (See Appendix L for survey sample.)
Many students entering the ECE program are currently employed in early childhood centers and are seeking an associate degree to meet licensure requirements, but will remain employed at their current center.
Articulation agreements are in the revision process after the conversion to semester. Agreements are pending with University of Dayton and Wright State University. A number of ECE graduates transfer to Antioch Midwest and attend their bachelor’s completion program. Since Antioch does not offer freshman and sophomore level courses, no articulation agreement is required. Antioch holds a general agreement with Sinclair. Faculty from ECE met with representatives with Antioch to review the transfer process for ECE students to Antioch. Additional articulation agreements are being sought with Central State University and University of Cincinnati.
F. Evidence of the cost-effectiveness of the department/program

How does the department/program characterize its cost-effectiveness?  What would enhance the cost-effectiveness of the department/program?  Are there considerations in the cost-effectiveness of the department/program that are unique to the discipline or its methods of instruction?
The ECE program contribution margin has increased significantly over the last five years. In FY 2010 the margin was $771.00/FTE and as of FY 2014 the contribution margin is $2,009/FTE. (See Appendix M for budget information.) 

Much of the advising for the ECE program is done in-house and could be considered a cost-saving to the College. The program’s increased utilization of various types of technology is a cost-savings by reducing printing and the use of paper, DVDs, CDs, etc..

One current unfortunate cost-saving to the college is the disproportionately high number of adjunct faculty in the ECE program. As of spring 2014 only 13% of all course sections are being taught by full-time faculty. The department plans to fill a tenure track position   recently vacated by a retired faculty.
Section IV:  Department/Program Status and Goals

A. List the department’s/program’s strengths, weaknesses and opportunities

Strengths:

· Strong partnerships with: employee stakeholders; organizations connected with early childhood education; baccalaureate program partners
· As a part of our partnership with “Ready Set Soar” all of our ECE 2301 practicum students register with the Ohio Professional Development Network. This enables ECE students to be part of a network of early childhood professionals in the state of Ohio. (http://login.occrra.org/). This site will track all of graduates’ future professional development required for ECE credentials. 
· Students have access to a campus Early Childhood Education Center (ECEC) which in addition to providing childcare serves as a lab school for the ECE degree program. The ECEC is a pre-school program that provides opportunities for observations, guided teaching practice and mentorship for ECE students.   Other degree programs also utilize the ECEC for interaction opportunities, observations, skill demonstration and integrated assignments: Dental Hygiene, Physical Education, Dietetics, Developmental Reading, Medical Assistant Technology, and Nursing.   

· Highly qualified faculty who are experts in the field of Child and Family Education and who maintain currency in their field by actively participating in professional organizations, taking additional graduate level coursework, and attending conferences.
· The ECEC pre-school center will undergo a significant renovation to ensure better safety standards and to limit access of the general population to the children and staff of the center. Construction is set to begin summer 2014.
· Strong relationship with Tech Prep and participating high schools.
Weaknesses:
· Lack of data for graduates who transfer to 4-year institutions.
· Since the previous department review 6 seasoned tenured faculty with over 175 cumulative years of knowledge and expertise in the field of child and family education have retired. Of the 6 positions, to date, only one tenure track position has been filed. The loss of expertise, “man-power” to accomplish large projects and overall program assessment, and diverse ideas has had a significant impact on the program. This has diminished the ability of the program to maintain the same level of student engagement, presence in the community, as well as representation throughout college. Students may have very little opportunities to interact with full-time faculty.  
· Ensuring consistency in course content delivery throughout the program is often challenging due to the high percent of adjunct instructors. As of spring 2014 only 13% of course sections were taught by full-time faculty. While all of our adjunct faculty are highly qualified, adjunct faculty in general typically have little ownership of the overall degree program. 
· Current inventory in the CFE library is outdated and the library is not being utilized to its full potential. The resources in the library support faculty in instruction of the curriculum and students may borrow various materials for course assignments. 
Opportunities: 

· Completion of articulation agreements.
· Improved tracking of graduates.

· Develop an annual training module for adjunct faculty.

· Continued work with the pre-school center to better align practices of the center and the degree program. 

B. Describe the status of the department’s/program’s work on any issues or recommendations that surfaced in the last department review.
· In an effort to better support adjunct faculty and improve the quality of course delivery by adjunct faculty, the CFE department established a faculty group page on Angel. All full-time and adjunct faculty in the CFE department have access to all of the materials provided. All course teaching syllabi are provided along with a host of resources for both the ASL and ECE programs. (See appendix N for a listing of the CFE group page content)
· The program continues to seek ways to improve the diversity of faculty. We have improved the diversity with teachers in the pre-school center teachers. Current staffing better reflects the population of the children in center. 

· Increased involvement with Tech Prep by identifying a specific Tech Prep liaison. 
· Added EDU 1103 to the quick start program in fall 2013.
· Continue to work toward accreditation of the Early Childhood Education degree program by the National Association for the Education of Young Children. The program is collecting data under the semester program in order to be eligible accreditation. 
C. Based on feedback from environmental scans, community needs assessment, advisory committees, accrediting agencies, Student Services, and other sources external to the department, how well is the department responding to the (1) current and (2) emerging needs of the community? The college?
Current and emerging needs of the college - the ECE program is doing the following:

· Continued collaborative work with the ECEC to better align practices of the center and the degree program. 
· Completion of articulation agreements. Two pending agreements and two additional potential agreements.
· Looking for opportunities to track children who attend the ECEC and to connect early education at Sinclair with Completion by Design efforts.

· Continue work with Tech Prep and Quick start programs.
Current and emerging needs of the community:

· Continue collaborative relationships with “Ready Set Soar” and “4C for Children”. Our faculty, ECEC director and teachers serve to guide and direct best practices instruction and assessment in early childhood education. 
· Working to have a greater presence of Sinclair faculty and ECEC teachers in the community.
· Continue to support local Tech Prep high schools and Tech Prep Show Case.
· Improve the safety of the children in the pre-school center.

D. List noteworthy innovations in instruction, curriculum and student learning over the last five years
· Creation of the disposition document to support student development. Use of this document provides opportunities for guidance and corrective action to improve professional behaviors and demeanor. (See Appendix O for disposition documents.) 
· Creation of a CFE website that houses all ECE 2202 orientation documents and procedures. 

· Creation of CFE Faculty Group page on Angel.
· All ECE teaching syllabi were converted to eSyllabi. 

· Complete curriculum revision during semester conversion. 

· Additional requirement of “C” in all general education courses to improve competencies for ECE students.
· EDU 1103 converted previous hybrid delivery to a fully online course and to Quick start.
E. What are the department’s/program’s goals and rationale for expanding and improving student learning, including new courses, programs, delivery formats and locations?
·    Investigate options to convert ECE 1100 Introduction to Early Childhood Education to an online or hybrid format. 
·    Track one complete “cohort” of students who have completed the entire semester program to assess effectiveness of the new semester program. 
· Improve and update materials in CFE Library. ODE licensure requires the program to maintain the CFE lending library.

F. What are the department’s goals and rationale for reallocating resources?  Discontinuing courses?
· Review/assess effectiveness of offering the complete ECE program at Courseview. Numbers are consistently low and it takes already limited faculty resources from Dayton campus. 
G. What resources and other assistance are needed to accomplish the department’s/program’s goals?
· Additional full-time faculty. 
· Online training for faculty.
· ECE program marketing materials for distribution with Tech Prep and other high school career events. 
Section V:  Appendices: Supporting Documentation
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