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Department/Program Review

Self-Study Report Template

2011 – 2012
Department: Academic Foundations (ACA)
Program: DEV Reading, English, Math, 
English as a Second Language (ESL)
Section I:  Overview of Department

A. Mission of the department and its program(s)

What is the purpose of the department and its programs?  What public does the department serve through its instructional programs?  What positive changes in students, the community and/or disciplines/professions is the department striving to effect?

· Academic Foundations is the program that utilizes a process of academic remediation and cultural enrichment by which students create a foundation for their higher education and lifelong learning.
                                 

· Academic Foundations is a program which includes individualized instruction, academic advisement, career planning, peer tutoring, and other supportive services.
                            
Academic Foundations is a department which boasts a dedicated faculty of full and adjunct educators; a practical, individualized, learning-centered curriculum; and a diverse enrollment of students who learn in different ways and at different speeds.

· Academic Foundations incorporates a curriculum designed to enhance the ability of students to communicate effectively in writing, to augment and enrich their experiences through reading, and to prepare them to function as consumers and producers by developing problem-solving skills in mathematics.
· Academic Foundations (ACA) includes English as a Second Language (ESL), Developmental Reading, Developmental English, and Developmental Math.
Academic Foundations has a commitment to the following objectives:
                    
· To diagnose specific skills deficiencies among entering students.
                                  

· To provide for appropriate placement for academically underprepared students in developmental and in the traditional college program to follow. 
                    

· To provide curricula for remediation of skill deficiencies to the point where students will be prepared to continue successfully in college-level academic courses. 
  

· To minimize failing grades of hard-working students during the period of remediation and to create a climate in which they can experience success through awareness of their own learning.
                          

· To develop flexible, meaningful curricula, using innovative techniques, together with a multimedia approach.                    

                           

· To encourage personal communication and rapport between students and instructors.
                     

· To identify students in the program within the total college from the time of their initial enrollment. 

B. Description of the self-study process

Briefly describe the process the department followed to examine its status and prepare for this review.  What were the strengths of the process, and what would the department do differently in its next five-year review?

The Academic Foundations Department started thinking about the process at the September 2, 2011 department meeting. In late September, Interim Chair Dr. Sally Struthers sent all materials to the four area coordinators (Crystal Echols, Eric Kraus and Beth Withrow) and asked them to start discussing it in their areas. In October, the Interim Chair met with Director of Curriculum and Assessment Dr. Jared Cutler to discuss environmental factors. In November and December, the area coordinators gave input to the Interim Chair, who started roughing out the Self-Study. The entire Academic Foundations Department (full-time faculty) met on January 27, 2012 to review the document and add input.

     
Section II:  Overview of Program

A. Analysis of environmental factors

This analysis, initially developed in a collaborative meeting between the Director of Curriculum and Assessment and the department chairperson, provides important background on the environmental factors surrounding the program.  Department chairpersons and faculty members have an opportunity to revise and refine the analysis as part of the self-study process.
The Academic Foundations Department does not just have students and the Sinclair administration as stakeholders, but all the academic departments into which developmental students transfer.. Additional stakeholders include Financial Aid, the state and federal governments that provide funding and financial aid, The Bill and Melinda Gates Foundation that funds the Developmental Education Initiative and Completion by Design, and the Dayton Community, which depends on the Academic Foundations Deparment to help form productive, responsible citizens.

     
B. Statement of program learning outcomes and linkage to courses

Include the program outcomes for each program(s) in Section V.  
.

	
	 Program Outcomes
	

	1
	Demonstrate effective written communication skills in a college setting
	DEV 074, 075, 110, 130, 064, 065, ESL 090,035

	2
	Demonstrate effective verbal communication skills in a college setting
	DEV 075, 110, 130, 063, 064, 065. ESL 090,035, 045

	3
	Demonstrate creative and critical thinking skills in a college setting
	DEV 110, 130, 065, 084, 085, 108, ESL 030, 035,040, 045, 050, 070, 090 

	4
	Demonstrate a basic understanding and use of computer and information literacy in a college setting
	DEV 110, 130, 063, 064, 065, ESL 090, 035

	5
	Demonstrate a sense of citizenship and community and a sense of values towards oneself and others in a college setting
	DEV 074, 075, 110, 130, 063, 064, 065, 084, 085, 108, ESL 030, 035,040, 045, 050, 070, 090


Note:  
1) DEV 063, 074 and 130 have been discontinued



2) The department split the 5th Outcome into 2:

· Demonstrate a sense of values towards oneself and others in a college setting.

· Demonstrate a sense of citizenship and community in a college setting.
· ESL courses need to be added
C. Admission requirements
          See Appendix I for Accuplacer cut scores.
List any admission requirements specific to the department/program. How well have these requirements served the goals of the department/program?  Are any changes in these requirements anticipated?  If so, what is the rationale for these changes?
Some 73% of Sinclair Community College students take at least one Developmental Education class.

Sinclair students take placement tests upon admission if degree-seeking students. Depending on their scores, they are placed into college- level coursesor appropriate developmental education classes. The placement program that Sinclair uses is Accuplacer, but there are discussions to move perhaps to Compass (which is used by most colleges and universities). 
ESL students are required to take the ESL Listening Placement Test through Accuplacer.  
Section III:  Student Learning
A. Evidence of student mastery of general education competencies

What evidence does the department/program have regarding students’ proficiency in general education competencies?  Based on this evidence, how well are students mastering and applying general education competencies in the program?
· Each area incorporates the Program Learning Outcomes into the curriculum of each course. The Program Learning Outcomes have become the focus of the Course Outcomes for each course. At the end of each developmental education course, there is a departmental test which tests mastery and student ability to advance to the next level.
B. Evidence of student achievement in the learning outcomes for the program

What evidence does the department/program have regarding students’ proficiency in the learning outcomes for the program?  Based on this evidence, how well are students mastering and applying the learning outcomes?  Based on the department’s self-study, are there any planned changes in program learning outcomes?
·  In DEV Reading 064 and 065, the area faculty has developed rubrics for the final assessment of each course which assesses each of the Course Outcomes. Each instructor who administers the final assessment addresses the rubrics and sends a post assessment report to the course coordinator that shows how well students have mastered the Course Outcomes. Sometimes it is a matter of the question(s) not being clearly stated, and those are tweaked to be more clear. Sometimes, it is an indication that the material assessed needs to be taught with additional materials which the reading area has developed. These questions are brought to the whole area for discussion, and subsequent adjustments are made to the assessment. 
· In DEV Math 084, 085 and 108, every faculty member delivers the same final exam.

· In DEV 084 and 085 students must pass the final exam to pass the class.

· In DEV English 075 and 110 , students  cannot take the final exam,a writing assessment,  unless they have completed and passed the necessary course requirements.  
· In ESL, students’ English language skills (reading, writing, listening, speaking, and grammar) and program outcomes are assessed using partner and group class activities, quizzes, tests, and writing assignments.  Students must pass all of the coursework with a 75% to move to the next level of ESL.  When students complete the last level of ESL courses, they take the Accuplacer in English and reading before moving into developmental or college-level courses.

· Group work is utilized extensively in Developmental Education classes to promote citizenship and community.

· The Honor Code is in each syllabus and is reviewed in each class.
C. Evidence of student demand for the program

How has/is student demand for the program changing?  Why?  Should the department take steps to increase the demand?  Decrease the demand? Eliminate the program?  What is the likely future demand for this program and why?

· There is a continuing and increasing demand for developmental education courses, as many new college students are not college-ready. Also, many universities are ceasing to offer developmental education, shifting more students to the community colleges.
· There is a need for English as a Second Language for immigrants. Currently, there are approximately seventeen sections of ESL courses offered each term and about three hundred students from every continent are served: 25% African, 25% Middle-eastern, 21% European, 21% Asian (including India, Pakistan, as well as the far-east), and Hispanic 8%.
·  Students need to be able to read on a college level to comprehend the content matter in their college textbooks. If they are not good readers, students will probably not be good students. Reading ability is the basis for their college successes. 
· Students need Developmental English in order to succeed in freshman college English 111 and all subsequent college courses that require writing and research.

· Students need Developmental Math to reach the entry level of math, which is Math 101.

     (Why are bullets in this section different from previous bullets?)
D. Evidence of program quality from external sources (e.g., advisory committees, accrediting agencies, etc.)

What evidence does the department have about evaluations or perceptions of department/program quality from sources outside the department?  In addition to off-campus sources, include perceptions of quality by other departments/programs on campus where those departments are consumers of the instruction offered by the department.

· Sinclair’s Developmental Education Initiative was visited and examined by Developmental Education Initiative (Bill and Melinda Gates Foundation) representatives in November, 2011 and was highly praised.

· Reading faculty members have given workshops to other faculty on campus regarding how to teach their students to read a textbook. These workshops have been well received. 

· Select members of the department work in collaboration with Wright State University and Clark State for the transition to semesters. The ACA department’s exit courses are aligned at least 80% with Clark State for a more seamless transition for students.
· Select department members also work with Ponitz School and other high schools to align curricula (High School Linkages, Tech Prep).

· The ACA department supports the Criminal Justice Department in LEP 190.
E. Evidence of the placement/transfer of graduates
What evidence does the department/program have regarding the extent to which its students transfer to other institutions?  How well do students from the department/program perform once they have transferred?  What evidence does the department have regarding the rate of employment of its graduates?  How well do the graduates perform once employed?

N/A.  The Academic Foundations Program prepares students for college level readiness.
     
F. Evidence of the cost-effectiveness of the department/program

How does the department/program characterize its cost-effectiveness?  What would enhance the cost-effectiveness of the department/program?  Are there considerations in the cost-effectiveness of the department/program that are unique to the discipline or its methods of instruction?

AVERAGE CLASS SIZE is above the division and college:
	
	10/SU
	10/FA
	11/WI
	11/SP
	sections
	ACS
	Seat count

	SCC
	16.64
	19.16
	19.09
	19.12
	13,002
	18.79
	244,357

	LCS
	15.44
	19.55
	19.61
	19.21
	5,453
	18.89
	103,016

	ACA
	16.84
	19.95
	19.48
	19.49
	1,243
	19.35
	24,049


· Having one chairperson manage 45 full-time and 125 adjuncts is cost-saving.

· The ACA department’s courses in reading, English, and math have increasing numbers of students enrolling in sections of online instruction, which is more cost effective than classroom instruction. (Note: online sections’ enrollment went down in WI 12).
· The ACA department has hired only adjuncts and ACF’s since 2005.  Additionally, adjuncts teach a maximum of three classes per quarter which is cost effective.
· Students taking Accelerated English can take DEV 110 (4 CR) and ENG 111 (3 CR) in one quarter for 6 credit hours, thus saving them time in Dev Ed and money/financial aid.
· Students taking DEV 085 Math Modules format can actually complete both DEV 085 and 108 in one quarter (with no cost for the second class), saving them time and money.
· Students taking a Boot Camp can complete a level (sometimes two) of Dev Ed inone week for one credit hour, saving them ten weeks and 3 credit hours tuition in Dev Ed.
· Textbooks in all areas have been analyzed and standardized, and the most cost-effective books for students have been selected

· The department manages the Tutoring and Learning Center (TLC) but no other expensive specialized labs.
Section IV:  Department/Program Status and Goals

A. List the department’s/program’s strengths, weaknesses and opportunities

Strengths:
· Committed faculty

· Support from the Gates Foundation for initiatives
· Commitment to students both as learners and as people

· Variety of research studies and data collection efforts to build a culture of evidence

· Engagement of the faculty members in the work of the department

· Extensive collaboration with stakeholders, including Student Services

· Proactive approach in seeking out those students who need intervention

· High expectations and degree of support for adjunct  faculty

· Creation of the TLC  to ensure centralized resource availability for students

· Creative reallocation of resources to meet emerging departmental needs

· Enthusiasm, desire, cheerfulness in serving a challenging population

· Willingness of such a large and complex department to volunteer for various pilots
· Appreciation/value in documenting and studying the direct and indirect effects of student learning
Weaknesses:
· The most at-risk student population at Sinclair
· Success rates low in lowest levels of developmental education
· A culture of faculty working a huge overload but is necessary to staff the classes

· During the past six years, have been four different department chairs

· Huge number of faculty/number of initiatives/ workload fuel chair burnout

· Low full-time to adjunct faculty ratio. No hiring of tenure-track faculty since 2005 (except Grow Our Own); large number of retirements
· Constant need to hire adjuncts – with huge number, quality controlvery difficult

· Full-time faculty stressed over leading various initiatives: Achieving the Dream (AtD), Math and English AQIP, Global Skills for College Completion (GSCC), Developmental Education Initiative (DEI), Completion by Design (CbD), as well as mentoring adjuncts
· Administrative Assistant has unwieldy job; number of payloads, inputting schedule, etc.  
Opportunities:
· With what has been learned from the various initiatives, opportunity to teach in new modes and lead nationally
· The department’s  Math Modules, Accelerated English, and Boot Camps: great promise for shortening students’ stay in Developmental Education
· Grant money helping to fund Math Academy Coordinator and DEI Academic Advisor positions.

· With semesters, opportunity to revamp curriculum, try new approaches, shorten length of time in Developmental Education
· For reading, opportunity to teach students vocabulary, context clues, structure analysis, main idea and details, note taking, annotating, patterns of organization, Read, Recite, Review (SQ3R) a reading study strategy, and applying critical thinking skills to college level textbook readings. Also an optional speed reading computer program that usually doubles or triples the student’s reading rate. One of the probable outcomes of the reading courses: an increase in self- esteem for the student and, for many, becoming a new lifelong reader. 

B. Describe the status of the department’s/program’s work on any issues or recommendations that surfaced in the last department review. 
· Refine the departmental focus by prioritizing or streamlining initiatives to a manageable number and determine leaders/participants for the various goals/activities.

· The ACA department has been assigned initiatives for Achieving the Dream, Global Skills for College Completion, the Developmental Education Initiative, Completion by Design, and Course ReVision. The leaders and participants have been clearly determined.

· Use the National Association of Developmental Education (NADE) model and best practices in developmental studies to ensure a clear focus—not reinvent the wheel.

· Patty Clark, DEV Math, brought back the idea of Math Boot Camps from a national conference to use at Sinclair. In the ACA department, programs and services were going to be certified in the NADE manner, but this was not funded. Common assessments have been developed in all developmental education courses. 
· Faculty stay abreast of best practices through publications and conferences.
· Continue to develop trend data for key initiatives to formalize the continuous improvement process within the department to close the loop on existing research initiatives. 

· Data have informed the various initiatives, and have been reported out to AtD, DEI, and GSCC. See appendices for data. Faculty in various areas (Math, Reading, English, Math Academy) study the data, try to learn from them, and apply what was learned for improvement in the classroom. 

· Establish metrics to demonstrate success of DEV reading students in college-level work.

· Rubrics were created in all areas…
· RAR has just started tracking numbers of success in later courses

· Align department goals and program outcomes with course outcomes. 

· The department might benefit from an advisory board to inform/guide the program goals and outcomes of the department.

· Apparently, an advisory board was established for ACA but was abandoned around six years ago. It might be something to reconsider. The AtD and DEI teams have studied Academic Foundations data and worked with the department, so they, in effect, have become advisory committees. 

· Revise department goals to show explicit articulation with college level courses. 

· Sinclair is currently working with Wright State University and Clark State Community College for an articulation of developmental education courses.
· Seek assistance from budget office and IPR on plans for the Developmental Learning Center to demonstrate student success in college-level courses, including return on investment measures for those who do not go on to college-level courses.

· The Developmental Learning Center was re-named the Tutoring and Learning Center and opened in the Library in 2008.
· Identify proactive interventions in advance of the quarter to identify misplaced, at-risk, and chronically unsuccessful students.

· ACA works with the Math Department to move math students to the proper sections early in the term. Through the Developmental Education Initiative, calls have been made to make sure the correct students are in Math Modules, Boot Camps, and Accelerated English. With the recent hiring of a Math Academy Director and DEI Academic Advisor, these efforts will continue and have continuity. 
· The Early Alert Initiative is included in syllabi and is utilized once the quarter begins

· New cut off scores are in place in Accuplacer , and unprepared students are sent to Readiness courses, taught by ABLE instructors.
· With  Accuplacer, there is a one year limit on scores 
· Reconsider the qualifications for the department’s adjunct instructors to ensure quality in the adjunct faculty pool as the college expands regionally. 

· All adjunct instructors have Master’s degrees in an area related to that which they teach. If in Reading, adjuncts are required to hold Reading Specialty certification .
· Evaluate the performance of the professional tutors and adjunct faculty members to determine the effect of the individual instructor on the student success.

· A tutor evaluation form was created in the TLC three years ago, and one was recently developed by the Math Academy Coordinator and has been implemented.

· C. Based on feedback from environmental scans, community needs assessment, advisory committees, accrediting agencies, Student Services, and other sources external to the department, how well is the department responding to the (1) current and (2) emerging needs of the community? The college?
· Developmental Education is a growing need. With Ohio universities discontinuing developmental education in 2014, the need is increasing at Sinclair. Sinclair offers Developmental Education at the Dayton Campus, Preble County, Courseview, Englewood, Huber Heights, Wright Patterson Air Force Base, prisons, other centers, face-to-face, and online. The chair adds sections during registration to meet the need. New adjuncts are continuously being screened to cover hundreds of sections. Different modalities of classes are offered for different learners. For example, a DEV 085 or 108 student can take the class face-to-face, online, traditional mode, computerized, self-paced Math Modules Mode, or as a Boot Camp between academic terms.
· Many ACA faculty worked with the instructors of the new Ponitz Career Center, Dayton Early College Academy, Kettering Fairmont, Centerville and Jefferson Township high schools to align their curriculum with Sinclair’s DEV courses.
· A forum with Dayton Public Schools teachers was held in fall 2011
D. List noteworthy innovations in instruction, curriculum and student learning over the last five years

The Developmental Education Department changed its name to Academic Foundations (ACA) in 2007, which elevates the self-esteem of the department and its students. (The department used to receive calls confusing Developmental Education with services for the Developmentally Disabled.) Courses are still listed as DEV, however, due to Registration concerns.
Achieving the Dream, Developmental Education Initiative, Completion by Design:

In fall, 2005, Sinclair began to be part of the Achieving the Dream (AtD) Initiative. Success data for developmental education, math courses, and English courses were scrutinized and analyzed, and the college began to focus stronglyon  better informed, data driven approaches to track student success. 

Achieving the Dream led the way for the Developmental Education Initiative and the ACA department’s development of Math Modules and Accelerated English – and a real focus on studying the data from the initiatives. 

In 2011/2012, members of the ACA department are involved with the Completion by Design Core Team, which is in the planning phase for proposing a Completion by Design grant. This work, hopefully, will continue some of the successes of the Developmental Education Initiative. 
DEV Math and English areas were involved in the AQIP process.
Math Modules
A DEI Initiative

(See Appendix III for Success Data):

In the Fall of 2010, the Academic Foundations Department offered its first sections of Math Modules based instruction for DEV 085 and DEV 108.  The Math Modules consist of nine modules that cover basic math and introductory algebra.  Students proceed at their own pace but work within target deadlines.  Pre-tests for each module allow students to demonstrate competence and skip modules, thereby providing the opportunity to accelerate through the course material.  Consequently, students may complete two developmental education classes in one term.  

Students have responded positively to this course, and 71% of those surveyed say that they would take another class in this format.  The department would like to be able to offer developmental education students the opportunity to continue this method of learning as they transition into the Math Department.  Future goals would be to partner with the Math Department to create more modules to satisfy the course objectives and learning outcomes of MAT 101.

Accelerated English

A DEI Initiative:

Accelerated English allows students who place just below college-level writing on the placement exam the opportunity for an intensive review of basic writing skills that is provided along side of the college level English 111.
The initial Accelerated English success rate for fall 2012 was 70%, while the standard course success was 66.2%.
· Students who enrolled in Accelerated English in Spring 2011 or Summer 2011 succeeded in ACA-297 at higher rates than their counterparts in DEV-110. 62.22% of students in ACA-297 succeeded, while 53.68% of students enrolled in DEV-110 succeeded in Spring 2011. In Summer 2011, 69.23% of ACA-297 students were successful in the course as compared to 58.93% of students in the traditional DEV-110 course. This course is being proposed through the curriculum process as a “real” course after initially being offered as ACA 297.
Boot Camps
 A DEI Initiative:
Boot Camps are intensive, one-week courses that are perfect for those students wanting a quick brush up of skills they once had, but have forgotten. The boot camps run three hours per day for five days between terms. At the end of the course the students re-test to see whether they can enter the next level of mastery. 
· Overall, Boot Camps’ success rates have risen from Winter 2011 and have remained relatively stable since then. Despite the success rate of English Boot Camps falling from 93.75% in Winter 2011 to 83.33%, in Spring 2011, the rate of success across all types of Boot Camps has improved from 63.34% to 76.74% in that same period of time. 73.56% of students in summer 2011 Boot Camps were successful. 

· These boot camps are being proposed through the curriculum process as “real” courses after initially being offered as DEV 297.

· The ESL curriculum was reviewed and redesigned by a committee of several full-time faculty members from Reading, Developmental English, and ESL.  A new requirement for placing ESL students in the appropriate course level was implemented by using the ESL Listening Placement through Accuplacer. 

Global Skills:

(See Appendix IV for data

http://www.globalskillscc.org/about/the-challenge/)

Global Skills for College Completion was a 2-year project that sought to identify those factors that characterize the most highly effective classroom instructors’ pedagogical practices. Twenty-six faculty in developmental English/writing and mathematics were selected to participate in the project, which included weekly postings and analyses of the instructors’ classroom activities, videotaping of class sessions, synchronous, asynchronous, and face-to-face meetings among the faculty, project researchers and grant administrators.

As an example of the overall effectiveness of the sixteen schools that participated in the GSCC project, the overall Pass rate during the Spring 2010 term for the GSCC English faculty was 72.1% compared to these schools’ non-GSCC English faculty, which had a 60.0% overall Pass rate.  For the GSCC Math faculty, the overall Pass rate was 61.7% and the non-GSCC Math faculty had an overall Pass rate of 51.3% during the Spring 2010 term.

DEV 064 Fundamentals of Reading:

A new textbook was adopted for use in DEV 064: Breaking Through, coauthored by the author of the textbook Bridging the Gap. It was selected because it more closely follows the curriculum offered in DEV 065, the exit level reading course.  Because the population of the DEV 064 course was restricted when students with an Accuplacer score below 30 were referred to the College Readiness Program offered by the ABLE program in the Dayton area, a more rigorous curriculum could be offered in DEV 064.  The revision of course outcomes broadening the scope of the required skill set performance levels better prepares students for the DEV 065 content.  (see Appendix VI)
DEV 085 Math Modules Success:

Over the course of the 2010-2011 academic year, the DEV Math Area gathered both qualitative and quantitative data regarding student success. As a result, the Math Area revamped the unit exams to increase instrumental validity. The Math Area also began to work more closely with advising and the bookstore to better meet the needs of students. The Math Area also made several modifications to the infrastructure of DEV 085 to better meet the needs of ACA Math students.

DEV 085 Distance Learning Success
(Appendix II):

The success rates for DEV 085 have improved significantly since the course was overhauled in the summer of 2008. Since the fall of 2008, 53.8% of the DEV 085 online sections have had passage rates of 60% or more. Between the summer of 2006 and the summer of 2008, only 23.5% on the DEV 085 online sections had passage rates of 60% or more.
Online Courses/ Online Success:

· ACA increased  online class offerings  for those students who can not attend class regularly

DEV 085 and 108 were redesigned to be completely online in 2007 and 2008. The Math Faculty involved are available seven days a week - from Day 1 of the term to the Friday before the last day of the term. They make numerous extensions and exceptions to test deadlines, etc., meeting students during office hours and requiring written work. 
DEV 065, Academic Reading, prepares students for college success by increasing vocabulary, improving comprehension, modeling text annotation, and building critical thinking skills.  Students also have the opportunity to become familiar with ANGEL through online tests and practices. The success rates are low, but for students who are poor readers, a web course is particularly challenging. The Reading Area is looking at redesign of 065 web course for semesters to try to better engage students.

Tutoring and Learning Center (See Appendix VI for current usage)
The TLC was proposed at the last program review. It now has been in operation seven years and helps developmental education students, providing quality tutoring from professional tutors and ACA faculty.
An increase in faculty using Service Learning
Early Alert (http://ssp.sinclair.edu )

 

Early Alert allows instructors, counselors, and advisors to work together and promote the success of at-risk students.  Faculty members submit an Early Alert when their efforts alone have not succeeded.  Submitting Early Alerts on students who did not attend the first week is an important function of the system.  
 Early Alert is available the entire quarter to help promote the success of students who are struggling in class or have other issues threatening their success. Faculty receive an email from Early Alert  in the quarter suggesting that  an Early Alert requesting students to withdraw be submitted a week before the withdraw date.  This allows advisors and counselors adequate time to reach the student by telephone, email and/or mail.
1725 Early Alerts were submitted in Fall 2011.

E. What are the department’s/ programs goals and rationale for expanding and improving student learning, including new courses, programs, delivery formats and locations?

ACA is scaling up Math Modules, Accelerated English and Boot Camps to serve more students. These modalities will move from “297” designation to “real” courses in semesters. ACA is also in the process of re-vamping all web courses for semester format.
Reading Modules: 

Reading faculty are working with the Biology Department to create biology–specific reading modules to help increase success in biology. These interactive lessons could be expanded to other disciplines. A “dream” would be to combine a course such as ALH 103 with DEV 065 (Reading) as a learning community
What are the department’s goals and rationale for reallocating resources?  Discontinuing courses?
In 2009, DEV 063 and 074 and the lowest level of Dev 084 were eliminated, putting the lowest levels of Developmental Education into the hands of Adult Basic Literacy Education (ABLE). These were the courses with lowest student success with many student repeating the courses over and over again. Now, students are tutored at that level for free, saving college resources and lessening the waste of Financial Aid. Once students gain the necessary skill level, they can enter Developmental Education courses.

· The Academic Foundations Department has a small number of courses that serve the majority of entering Sinclair students. There are no plans to discontinue any additional courses
· New courses in Fall 2012 will include 1 credit hour Boot Camps (for five DEV courses) and Accelerated English
· Math Academy Coordinator hired beginning of Fall 2011
· New Developmental Education Initiative (DEI)  Advisor beginning of Winter 2012

     
What resources and other assistance are needed to accomplish the department’s/program’s goals?

· Hire more tenure-track faculty to teach and work on the various initiatives.

· Hire a Department Chair and provide him/her with additional support
· Redesign the roles of area coordinators

· Hire additional support for the administrative assistant
· Expanded Math Lab to meet the need for Math Modules
· Design a plan for the future leadership/direction of the Academic Foundations Department.
SECTION IV
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APPENDIX I

SINCLAIR COMMUNITY COLLEGE
ACCUPLACER (and ACT) Course Placement Recommendations

(Effective 07/2/10)

    MATHEMATICS SKILLS 

	Score
	Course Recommendation

	                                                                                                       Arithmetic

	0 – 22 
	Math Readiness (ABLE Program)



	23 – 32  
	DEV 084   Basic Mathematics I



	33 – 60
	DEV 085   Basic Mathematics II



	61 – 120


	DEV 108   Introduction to Algebra 

Check Algebra score if taken

	Algebra

	0 – 40
	DEV 108   Introduction to Algebra

  

	41 – 80

(ACT ( 22)
	MAT 101   Elementary Algebra (For scores 41 – 59, MAT 191 is recommended)



	81 – 120


	MAT 102   Intermediate Algebra (For scores 81 – 94, MAT 192 is recommended)

Check College Level Math score if taken

	College Level Math

	0 – 20
	MAT 102  Intermediate Algebra



	21 – 68


	MAT 193   Pre College Algebra III or MAT 102 Intermediate Algebra

	69 – 85


	MAT 116   College Algebra

	86 – 107


	MAT 117   Trigonometry (This score also satisfies pre-requisites for MAT 122, Statistics I                           
                                            and MAT 218, Calculus for Business & Economics)

	108 – 120


	MAT 201   Calculus & Analytic Geometry I


    READING COMPREHENSION  

	Score
	Course Recommendation

	0 – 30
	College Level Readiness (ABLE Program)               

                                                

	31 – 53
	DEV 064   Fundamentals of Reading (Advising signature required)


	54 – 74
	DEV 065   Developmental Reading



	75 – 120

(ACT ( 21)
	No Reading course required


    WRITING (SENTENCE) SKILLS

	Score
	Course Recommendation

	0 – 30
	College Level Readiness (ABLE Program)



	31 – 68
	DEV 075   Fundamentals of English



	69 – 87
	DEV 110   Fundamentals of Composition

 

	88 – 107

(ACT ( 18)
	ENG 111   English Composition 



	108 – 120
	ENG 111   English Composition (May be successful in Honors courses)


ESL (English Second Language) students are required to take ESL classes based on placement test results.
	Score
	Course Recommendation

	0 – 39
	ESL Readiness  (ABLE Program on campus)

	0 – 60
	ESL 050   ESL Basic

	61 – 80
	ESL 070   ESL Intermediate

	81 – 109
	ESL 090   ESL Advanced

	110 – 120
	No ESL course required


Responding to feedback from Academic Foundations instructors, ESL courses have been expanded to include skill specific content intended to better prepare these students for college level content curricula by improving their listening, speaking, reading, and writing skill sets.  The ESL curriculum currently includes:

ESL 050 (Basic)

ESL 070 (Intermediate)

ESL 040 (Speaking and Listening I) NEW

ESL 030 (Reading and Writing I) NEW

ESL 045 (Speaking and Listening II) NEW

ESL 035 (Reading and Writing II) NEW

ESL 090 (Advanced)

An Accuplacer Test component specific to ESL was adopted to assist in the appropriate placement of ESL students in this curriculum.

Upon completion of the ESL curriculum, students take the Accuplacer test for placement in the appropriate college level course.

SINCLAIR COMMUNITY COLLEGE – Reading Placement               2011

ACCUPLACER and ACT Course Placement for Reading:

Dev. 0010 (formerly DEV 064)  Accuplacer Score of 31-53 (grade levels 5.4-9.4) 

Dev. 0012 (formerly DEV 065)   Accuplacer Score of 54-74 (grade levels 9.6-12) 

 With an Accuplacer score of 75 or an ACT reading score of 21 or greater, a student would be exempt from taking Developmental Reading at Sinclair.

Students whose Accuplacer Score is 30 or lower in reading, (grade level 5.2 or lower), must take the College Readiness Course for reading and writing and then retest with Accuplacer into DEV 0010 or DEV 0012. 
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	APPENDIX II

Success Rates in Online DEV Sections Compared to Other Sections (Success = ABCPS, Nonsuccess = DFNUW, all other grades excluded from success rate calculations)
 

 

 

DEV 065

DEV 085

DEV 108

DEV 110

MAT 101

MAT 102

Fiscal Year

Term

Online/   Other

Success Rate

Success Rate

Success Rate

Success Rate

Success Rate

Success Rate

FY 08-09

08/SU

ALL OTHER SECTIONS

71.7%

59.5%

54.3%

75.8%

62.5%

46.5%

FY 08-09

08/SU

ONLINE

40.9%

39.5%

76.2%

64.5%

44.3%

32.7%

 

 

 

 

 

 

 

 

FY 08-09

08/FA

ALL OTHER SECTIONS

65.1%

52.5%

47.4%

63.7%

46.4%

51.6%

FY 08-09

08/FA

ONLINE

39.4%

52.1%

66.7%

48.8%

44.3%

37.5%

 

 

 

 

 

 

 

 

FY 08-09

09/WI

ALL OTHER SECTIONS

60.1%

44.1%

59.0%

63.8%

45.5%

52.8%

FY 08-09

09/WI

ONLINE

50.0%

52.1%

71.0%

53.3%

33.7%

50.0%

 

 

 

 

 

 

 

 

FY 08-09

09/SP

ALL OTHER SECTIONS

57.5%

46.4%

48.3%

61.5%

45.0%

48.0%

FY 08-09

09/SP

ONLINE

35.7%

60.2%

67.3%

51.0%

36.8%

39.1%

 

 

 

 

 

 

 

 

FY 08-09

TOTAL FY

ALL OTHER SECTIONS

62.3%

49.0%

52.0%

64.1%

46.9%

50.7%

FY 08-09

TOTAL FY

ONLINE

42.7%

52.8%

69.2%

52.1%

39.1%

41.1%

 

 

 

 

 

 

 

 

 

FY 09-10

09/SU

ALL OTHER SECTIONS

69.2%

59.9%

61.9%

71.8%

58.5%

66.0%

FY 09-10

09/SU

ONLINE

52.8%

63.8%

70.8%

66.7%

43.7%

36.5%

 

 

 

 

 

 

 

 

FY 09-10

09/FA

ALL OTHER SECTIONS

69.2%

55.0%

56.8%

67.8%

51.8%

48.7%

FY 09-10

09/FA

ONLINE

39.6%

60.7%

62.1%

56.2%

35.4%

40.8%

 

 

 

 

 

 

 

 

FY 09-10

10/WI

ALL OTHER SECTIONS

63.4%

48.1%

58.2%

66.6%

49.1%

46.8%

FY 09-10

10/WI

ONLINE

41.7%

57.2%

68.7%

57.5%

35.5%

40.2%

 

 

 

 

 

 

 

 

FY 09-10

10/SP

ALL OTHER SECTIONS

52.1%

50.5%

54.8%

59.7%

42.4%

46.6%

FY 09-10

10/SP

ONLINE

26.6%

58.2%

62.4%

51.6%

34.1%

35.5%

 

 

 

 

 

 

 

 

FY 09-10

TOTAL FY

ALL OTHER SECTIONS

63.1%

52.1%

57.1%

65.5%

49.1%

48.9%

FY 09-10

TOTAL FY

ONLINE

38.0%

59.3%

65.4%

56.4%

36.2%

38.5%

 

 

 

 

 

 

 

 

FY 10-11

10/SU

ALL OTHER SECTIONS

60.3%

47.0%

59.2%

64.9%

51.7%

64.0%

FY 10-11

10/SU

ONLINE

29.8%

76.1%

63.4%

56.8%

40.0%

46.4%

 

 

 

 

 

 

 

 

FY 10-11

10/FA

ALL OTHER SECTIONS

66.9%

53.1%

54.3%

68.1%

51.9%

54.4%

FY 10-11

10/FA

ONLINE

42.5%

54.3%

60.2%

56.7%

33.0%

35.0%

 

 

 

 

 

 

 

 

FY 10-11

11/WI

ALL OTHER SECTIONS

62.3%

51.4%

52.4%

64.1%

48.8%

51.9%

FY 10-11

11/WI

ONLINE

53.8%

56.1%

65.7%

56.1%

37.9%

37.3%

 

 

 

 

 

 

 

 

FY 10-11

11/SP

ALL OTHER SECTIONS

49.1%

47.6%

50.8%

55.6%

45.0%

48.0%

FY 10-11

11/SP

ONLINE

37.3%

51.2%

70.1%

42.5%

43.5%

44.7%

 

 

 

 

FY 09-10

TOTAL FY

ALL OTHER SECTIONS

60.9%

50.5%

53.2%

63.5%

49.2%

52.7%

FY 09-10

TOTAL FY

ONLINE

43.0%

57.2%

65.0%

52.8%

37.6%

40.1%


	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	
	DEV 065 is Academic Reading
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	DEV 085 is Math
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	DEV 108 is Math
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	DEV 110 is Developmental English
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APPENDIX III Math Modules Success Statistics
	
	MM/
085 
	Trad/
085 
	MM/
108 
	Trad/
108 
	Comparison 085 & 108 
	n* 

	Fall 2010 
	58% 
	53% 
	N/A 
	55% 
	4 
	83 

	Winter 2011 
	51% 
	52% 
	56% 
	55% 
	5 
	107 

	Spring 2011 
	29% 
	52% 
	39% 
	54% 
	7 
	272 

	Summer 2011 
	66% 
	50% 
	52% 
	61% 
	1 
	108 

	TOTAL 
	
	
	
	
	17 
	570 


Notes:

Fall 2011

Fall 2011 has not been completed as of 12/1/2011. 

71% of students surveyed this fall said they would take this modality again if given the choice.
We do not have data on how students have done transitioning from course to course - the “n” was too small to be of any significance.

Spring 2011:
Math Module success rates fell from 52.34% in Winter 2011 to 30.51% in Spring 2011 before rebounding to 62.96% in Summer 2011. While research is still being conducted on why this drop may have occurred, changes in class size and the number of class meeting days may be contributing factors. 

 We dropped the DEV297 label and moved to naming the classes as DEV 085 and 108. Unfortunately, the description in Datatel did not reflect what kind of course this was and we know, from survey info, that only 6% of the students knew it was a self-paced, computer lab class. Also, many of the advisors did not know the distinction either. This is a far cry from the fall, when we initially started the pilot, and each student was personally contacted. Currently, we are working to improve advising and will be getting a part-time DEI advisor to help us with such issues.

 We brought the pilot to scale – as you can see by our numbers. We were used to giving students more flexibility because it was easy to monitor a small number of classes. However, this did not work when we had triple the number of students. Currently, we provide students with more target deadlines and we strongly encourage students to work during their assigned class time, as opposed to dropping in when it is convenient.

 With the increase in size, we had to hire more tutors and instructors. We had a lot of people moving in and out of the lab, and frankly, there was a lack of consistency. Currently, we have an instructor’s manual which includes policies, job descriptions and a grading rubric. 

WINTER 2011:

Also, our success rate in Winter 2011 for 085 would have been higher – 57% - if we removed an outlier class. This class was taught by an adjunct who was not a good fit for the lab and who only had one person pass the course.
Appendix IV Global Skills Information and Data
  CbD External Benchmarking Project

  Name: Teresa DeMonico

	Source: http://www.globalskillscc.org/
Population: DevelopmentalSummary/ Strategies:

Global Skills for College Completion (GSCC) is a two-year project funded by the Bill and Melinda Gates Foundation as part of its post-secondary education investment in doubling the number of young adults in the U.S. with a postsecondary credential by 2020.  The GSCC goal is to improve the historically low pass rates of basic skills students in U.S. colleges which, in turn, impacts college completion rates.  The project identified twenty-five writing and/or math faculty from around the country (including Hawaii) who already showed higher than average completion rates and recruited them to participate in the project.  This fall is the conclusion of the two years.

 On the GSCC website, it is explained like this: Global Skills for College Completion (GSCC) believes that the secret to dramatically-improved basic skills pass rates already lies in the classroom.  The goal is not to develop a single math and a single writing curriculum.  Rather, the goal is to uncover themes and patterns which, when well-executed by the faculty of any college, lead to measurably stronger student learning.  GSCC is entirely devoted to uncovering, testing, and refining these basic skills math and writing pedagogical themes and patterns.

Themes are manifestations of teacher qualities, instructional values and instructional approaches. They are drawn from faculty work and are tested in the classroom. Themes are work in progress and may evolve as outcomes are assessed. 

Patterns are the sequencing or organization of themes. The themes (underlined) mentioned above are listed below.  Beneath each theme are the GSCC faculty-identified tags. The tags were used by each GSCC faculty to identify his or her work in the classroom each week over the course of two years (this was captured in the weekly ePortfolios and through numerous jams, online discussions, and other interactive activities/assignments). It was out of this work, that the tags were identified.  For a semester-by-semester (SCC was one of the few on quarters) description of the faculty work, please see http://www.globalskillscc.org/how-we-work/
· Student Support – Individuals
Accessibility, Caring, College Transitions, Self-efficacy, Whole Person

· Classroom Climate Support
Comfort, Enjoyment, Inclusiveness

· Variety in Instruction
Contextualization, Mixed Learning Activities, Technology, Variety in Presentation

· Challenge in Instruction
High Expectation, Higher Order Thinking, Reflection on Learning

· Organization in Instruction
Connections, Structure in Presentation, Time on Task

· Tailored Instruction
Differentiated Instruction, Scaffolded Learning

· Instructional Evaluation
Assessment, Baseline of Student Knowledge, Feedback

· Group Activities
Community Building, Peer Engagement

· Instructor Personal Qualities
Authenticity, Passion, Presence

· Instructor Skills
Adaptability, Mastery, Persistence

For a full description of  the themes: http://www.globalskillscc.org/emerging-themes/themes-glossary/


	Success Data/Evidence:

The data collected over the first and second semester terms showed that the higher than average student completion rates continued with varying degrees.  The question became how to increase rates for those whose rates were already high but not at the 80% mark.  The participants continued to struggle with this and acknowledged the generally well-known fact that at-risk students tend to have issues in their lives that have nothing to do with their academics. For the full set of data from the first and second semester, please see http://www.globalskillscc.org/our-data/



MATH FACULTY
	Comparison of Completion Rates – Math Faculty

	
	Total Students
	Complete
	% Difference

	
	
	Number
	Percent
	

	Average PAST completion rate for all 16 colleges(calculated over F08, W09, Sp09, F09, W10)
	58,166
	48,405
	83.2%
	

	Average PAST completion rate for all GSCC faculty (calculated over F08, W09, Sp09, F09, W10)
	1,686
	1,414
	83.9%
	0.6%

	

	Colleges’ completion rates  for all 16 colleges forSp10
	18,104
	14,595
	80.6%
	

	All GSCC faculty completion rates  for Sp10
	548
	458
	83.6%
	3.0%


	Comparison of Pass Rates – Math Faculty

	
	Total Students
	Pass
	% Difference

	
	
	Number
	Percent
	

	Average PAST pass rate for all 16 colleges (calculated over F08, W09, Sp09, F09, W10)
	58,166
	31,878
	54.8%
	

	Average PAST pass rate for all GSCC faculty (calculated over F08, W09, Sp09, F09, W10)
	1,686
	1,058
	62.8%
	7.9%

	

	Colleges’ pass rates for all 16 colleges for Sp10
	18,104
	9,282
	51.3%
	 

	All GSCC faculty pass rate for Sp10
	548
	338
	61.7%
	10.4%


	Comparison of Success of Completers – Math Faculty

	
	Total Students
	Complete
	Pass
	Success of Completers
	% Difference

	Average PAST success of completers rate for all 16 participating colleges (calculated over F08, W09, Sp09, F09, W10)
	58,166
	48,405
	31,878
	65.9%
	

	Average PAST success of completers rate for all GSCC faculty (calculated over F08, W09, Sp09, F09, W10)
	1,686
	1,414
	1,058
	74.8%
	9.0%

	

	College success of completers rates for all 16 participating colleges for Sp10
	18,104
	14,595
	9,282
	63.6%
	

	All GSCC success of completers rates for Sp10
	548
	458
	338
	73.8%
	10.2%
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ENGLISH FACULTY
	Comparison of Completion Rates

	
	Total Students
	Complete
	% Difference

	
	
	Number
	Percent
	

	Average PAST completion rate for all 16 colleges(calculated over F08, W09, Sp09, F09, W10)
	33,649
	27,304
	81.1%
	 

	Average PAST completion rate for all GSCC faculty (calculated over F08, W09, Sp09, F09, W10)
	1,685
	1,485
	88.1%
	7.0%

	

	Colleges’ completion rates  for all 16 colleges forSp10
	10,945
	8,185
	74.8%
	 

	All GSCC faculty completion rates  for Sp10
	555
	488
	87.9%
	13.1%


	Comparison of Pass Rates

	
	Total Students
	Pass
	% Difference

	
	
	Number
	Percent
	

	Average PAST pass rate for all 16 colleges (calculated over F08, W09, Sp09, F09, W10)
	33,649
	22,047
	65.5%
	 

	Average PAST pass rate for all GSCC faculty (calculated over F08, W09, Sp09, F09, W10)
	1,685
	1,253
	74.4%
	8.8%

	

	Colleges’ pass rates for all 16 colleges for Sp10
	10,945
	6,568
	60.0%
	 

	All GSCC faculty pass rate for Sp10
	555
	400
	72.1%
	12.1%


	Comparison of Success of Completers

	
	Total Students
	Complete
	Pass
	Success of Completers
	% Difference

	Average PAST success of completers rate for all 16 participating colleges (calculated over F08, W09, Sp09, F09, W10)
	33,649
	27,304
	22,047
	80.7%
	 

	Average PAST success of completers rate for all GSCC faculty (calculated over F08, W09, Sp09, F09, W10)
	1,685
	1,485
	1,253
	84.4%
	3.6%

	

	College success of completers rates for all 16 participating colleges for Sp10
	10,945
	8,185
	6,568
	80.2%
	 

	All GSCC success of completers rates for Sp10
	555
	488
	400
	82.0%
	1.7%
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MATH FACULTY
	COMPLETION RATES

	
	Total Students
	Complete
	% Difference

	
	
	Number
	Percent
	

	BASELINE – non-GSCC faculty
	50,960
	42,321
	83.0%
	3.1%

	BASELINE – GSCC faculty
	1,196
	1,030
	86.1%
	

	Winter/Spring 2010 – non-GSCC faculty
	16,465
	13,236
	80.4%
	4.3%

	Winter/Spring 2010 – GSCC faculty
	333
	282
	84.7%
	

	Fall 2010 – non-GSCC faculty
	18,760
	15,532
	82.8%
	6.0%

	Fall 2010 – GSCC faculty
	311
	276
	88.7%
	

	Winter/Spring 2011 – non-GSCC faculty
	15,080
	12,495
	82.9%
	6.7%

	Winter/Spring 2011 – GSCC faculty
	296
	265
	89.5%
	


	PASS RATES

	
	Total Students
	Pass
	% Difference

	
	
	Number
	Percent
	

	BASELINE – non-GSCC faculty
	50,960
	27,693
	54.3%
	12.0%

	BASELINE – GSCC faculty
	1,196
	793
	66.3%
	

	Winter/Spring 2010 – non-GSCC faculty
	16,465
	8,339
	50.6%
	11.2%

	Winter/Spring 2010 – GSCC faculty
	333
	206
	61.9%
	

	Fall 2010 – non-GSCC faculty
	18,760
	9,785
	52.2%
	14.4%

	Fall 2010 – GSCC faculty
	311
	207
	66.6%
	

	Winter/Spring 2011 – non-GSCC faculty
	15,080
	7,883
	52.3%
	10.6%

	Winter/Spring 2011 – GSCC faculty
	296
	186
	62.8%
	


	SUCCESS OF COMPLETERS

	
	Total Students
	Complete
	Pass
	Success of Completers
	% Difference

	BASELINE – non-GSCC faculty
	50,960
	42,321
	27,693
	65.4%
	11.6%

	BASELINE – GSCC faculty
	1,196
	1,030
	793
	77.0%
	

	Winter/Spring 2010 – non-GSCC faculty
	16,465
	13,236
	8,339
	63.0%
	10.0%

	Winter/Spring 2010 – GSCC faculty
	333
	282
	206
	73.0%
	

	Fall 2010 – non-GSCC faculty
	18,760
	15,532
	9,785
	63.0%
	12.0%

	Fall 2010 – GSCC faculty
	311
	276
	207
	75.0%
	

	Winter/Spring 2011 – non-GSCC faculty
	15,080
	12,495
	7,883
	63.1%
	7.1%

	Winter/Spring 2011 – GSCC faculty
	296
	265
	186
	70.2%
	


GSCC FACULTY DATA

	College:
	Sinclair Community College
	Course:
	DEV 108 – section TH

	Faculty:
	Eric Kraus
	Term:
	Spring 2011


	COMPLETION AND PASS RATES*

	Term
	Faculty
	Total
	Complete
	Pass
	Success of Completers

	
	
	Students
	#
	%
	% diff
	#
	%
	% diff
	%
	% diff

	FALL

2008
	College
	857
	580
	67.7%
	14.5%
	416
	48.5%
	24.7%
	71.7%
	17.4%

	
	Eric Kraus
	56
	46
	82.1%
	
	41
	73.2%
	
	89.1%
	

	WINTER

2009
	College
	879
	609
	69.3%
	13.4%
	521
	59.3%
	15.4%
	85.6%
	4.8%

	
	Eric Kraus
	75
	62
	82.7%
	
	56
	74.7%
	
	90.3%
	

	SPRING

2009
	College
	774
	493
	63.7%
	14.4%
	377
	48.7%
	19.8%
	76.5%
	11.2%

	
	Eric Kraus
	73
	57
	78.1%
	
	50
	68.5%
	
	87.7%
	

	FALL

2009
	College
	814
	582
	71.5%
	7.3%
	461
	56.6%
	6.0%
	79.2%
	0.3%

	
	Eric Kraus
	99
	78
	78.8%
	
	62
	62.6%
	
	79.5%
	

	WINTER

2010
	College
	1,058
	765
	72.3%
	0.4%
	628
	59.4%
	4.3%
	82.1%
	5.4%

	
	Eric Kraus
	66
	48
	72.7%
	
	42
	63.6%
	
	87.5%
	

	BASE-LINE**
	College
	4,382
	3,029
	69.1%
	9.7%
	2,403
	54.8%
	13.2%
	79.3%
	6.9%

	
	Eric Kraus
	369
	291
	78.9%
	
	251
	68.0%
	
	86.3%
	

	SPRING

2010
	College
	903
	621
	68.8%
	-2.1%
	495
	54.8%
	11.8%
	79.7%
	20.3%

	
	Eric Kraus
	24
	16
	66.7%
	
	16
	66.7%
	
	100.0%
	

	FALL

2010
	College
	901
	613
	68.0%
	14.6%
	487
	54.1%
	11.2%
	79.4%
	-0.5%

	
	Eric Kraus
	23
	19
	82.6%
	
	15
	65.2%
	
	78.9%
	

	SPRING

2011
	College
	1,096
	748
	68.2%
	7.6%
	573
	52.3%
	13.2%
	76.6%
	9.8%

	
	Eric Kraus
	29
	22
	75.9%
	
	19
	65.5%
	
	86.4%
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	COURSE GRADES

	Grades
	College
	GSCC
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	Passing
	A
	13.0%
	34.5%
	

	
	B
	22.4%
	24.1%
	

	
	C
	16.8%
	6.9%
	

	Non-Passing
	F
	16.0%
	10.3%
	

	Non-Completers
	I
	0.1%
	0.0%
	

	
	N
	10.9%
	3.4%
	

	
	W
	20.8%
	20.7%
	


	PLACEMENT TEST DATA***

	Placement Level*
	Math Placement

	
	College
	GSCC

	three levels below college level
	16.9%
	17.2%

	two levels below college level
	43.9%
	44.8%

	one level below college level
	33.3%
	31.0%

	college level
	5.9%
	6.9%
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	DEMOGRAPHIC DATA

	Race
	College
	GSCC
	Age
	College
	GSCC
	Gender
	College
	GSCC

	African American/Black
	23.2%
	6.9%
	18 & under
	6.2%
	0.0%
	Male
	38.3%
	27.6%

	Asian/Pacific Islander
	1.5%
	0.0%
	19 - 25
	46.4%
	41.4%
	Female
	61.7%
	72.4%

	Hispanic/Latino
	1.3%
	0.0%
	26 - 35
	24.5%
	27.6%
	
	
	

	missing/unknown/mixed race
	13.1%
	17.2%
	36 - 45
	14.2%
	17.2%
	
	
	

	White/Caucasian
	60.0%
	75.9%
	46 - 55
	7.1%
	10.3%
	
	
	

	Native American/Alaskan Native
	0.8%
	0.0%
	56 & over
	1.6%
	3.4%
	
	
	

	Hawaiian
	0.1%
	0.0%
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Appendix V  TLC Utilization
	Annual Report Fall 2010 through Summer 2011

	
	
	
	

	Fall 2010
	 9/9/2010 to 11/23/2010
	 

	 
	  Num Visits 
	  Total Hours 
	  Total Students 

	 
	
	
	 

	Total for Misc.
	893
	816.71
	44

	 
	
	
	 

	Total for DEV_English
	450
	508.1
	128

	 
	
	
	 

	Total for DEV_Math
	1251
	1,549.27
	299

	 
	
	
	 

	Total for DEV_Reading
	237
	247.52
	72

	 
	
	
	 

	Grand Totals
	2831
	3121.6
	543

	
	
	
	

	Winter 2011
	From 1/10/2011 to 3/16/2011
	 

	 
	  Num Visits 
	  Total Hours 
	  Total Students

	 
	
	
	 

	Total for Misc.
	370
	333.48
	32

	 
	
	
	 

	Total for DEV_English
	405
	400.05
	140

	 
	
	
	 

	Total for DEV_Math
	1254
	1,712.43
	321

	 
	
	
	 

	Total for DEV_Reading
	262
	375.78
	66

	 
	
	
	 

	Grand Totals
	2291
	2821.74
	559

	
	
	
	

	Spring 2011
	From 4/4/2011 to 6/12/2011
	 

	 
	  Num Visits 
	  Total Hours 
	  Total Students

	 
	
	
	 

	Total for Misc.
	110
	108.41
	28

	 
	
	
	 

	 
	
	
	 

	Total for DEV_English
	516
	544
	132

	 
	
	
	 

	 
	
	
	 

	Total for DEV_Math
	924
	1,126.51
	261

	 
	
	
	 

	 
	
	
	 

	Total for DEV_Reading
	126
	140.59
	33

	 
	
	
	 

	Grand Totals
	1676
	1919.51
	454

	
	
	
	

	
	
	
	

	Summer 2011
	From 6/15/2011 to 6/14/20111
	 

	 
	  Num Visits 
	  Total Hours 
	  Total Students

	 
	
	
	 

	Total for DEV_English
	137
	118.93
	46

	 
	
	
	 

	 
	
	
	 

	Total for DEV_Math
	298
	349.4
	101

	 
	
	
	 

	 
	
	
	 

	Total for DEV_Reading
	28
	23.7
	11

	 
	
	
	 

	Grand Totals
	463
	492.03
	158
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