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Section I:  Overview of Department (Humanities, Government and Modern Languages Department – budgets 0385/0384/0340)
A. Mission of the department and its programs(s)

What is the purpose of the department and its programs?  What publics does the department serve through its instructional programs?  What positive changes in students, the community and/or disciplines/professions is the department striving to effect?
The primary mission of the Humanities, Government and Modern Languages Department is to deliver high quality general education courses in the disciplines of History, Humanities, Philosophy, Religious Studies, Political Science, Spanish, French, German, Japanese, Chinese and Russian to degree-seeking students at Sinclair Community College as well as those transferring to four-year colleges.  The department serves traditional and non-traditional students, including P.S.E.O., off-campus locations, independent study and distance learning students.  The department is dedicated to making our courses accessible to diverse community groups, transferable to other colleges and universities, and offered in a pedagogical manner appropriate for the students.  The department has also made a strong commitment to service our community through sponsoring and participating in public forums and providing courses at Senior Citizen Centers.
B. Description of the self-study process

Briefly describe the process the department followed to examine its status and prepare for this review.  What were the strengths of the process, and what would the department do differently in its next five-year review?
In the Fall 2006, three meetings were held for all members of the department to solicit and obtain individual (verbal and written) inputs to the self-study matrix.  The individual inputs were consolidated to provide a basis to summarize our Environmental Scan matrix.  In January 2007, the furnished Data Set was analyzed to extract the pertinent data to best document and analyze and assess our performance, accomplishments, challenges and what our department's future program goals should be.  It became apparent that the furnished data set had some spurious/erroneous data and also lacked comprehensive department summaries of our department.  The two most recent formal Humanities, 
Government and Modern Languages Department Review Reports (November 8, 2000 and November 21, 2002) and the February 2006 department one-page annual report were added to the analysis to both give historical context and facilitate "greater use of data" as prescribed by the new SCC Department Review Manual.  A copy of these documents will be available at the review.  Meetings were also scheduled with VPI/Sue Merrell, RAR/Joan Patten to see if we could get additional data as well as help reformatting of the furnished data.  We also discussed the value of much of the data set with other LAS Chairs and they said the furnished data set was of limited value.  Subsequent meetings with RAR were very helpful in providing guidance to obtain and reformat data.  We were also able to obtain data on Honors courses/students, CWW students counts, and P.S.E.O. registrations from Honors, CWW and Registrar's offices.  The decision was made to include some individual breakout inputs in our main discipline areas (0385) Humanities/History/
Philosophy/Religious Studies, (0384) Political Science, and (0340) Modern Languages (per Review Manual's guidance that:  "Departments that offer multiple programs will address all programs,") as well as department-wide consolidated summaries to give the best picture and basis of analysis for our department.  A department-wide "Chat Room" was established in January on 'my.sinclair' to facilitate additional department-wide inputs and discussions.  In February, the diverse multiple inputs were reviewed, summarized and edited by the five department Discipline Coordinators (including Chair) for drafting the Self Study Report.  In addition, a group of recommended external evaluators was sent to the Director of Curriculum for the Program Review Team.  

As we put together the Report, we also updated the cover.  It is meant to be more than a confusing bunch of acronyms and phrases.  It is a brief diagram of the multiple components we needed to consider and focus on as we assessed our department’s performance.   We had to include a focus on our various programs (shown in green); pertinent data sets/measures (shown in blue); resources (shown in brown); and look at the various discipline components (shown in blue near bottom of page); and finally to assess our performance (“Strengths, Weaknesses and Opportunities”) as they relate to our college’s “Core Indicators,” “Key Performance Indicators” and desired “Learning Outcomes” as we composed our Self-Study.  The cover is a tool to help put the total process in context as you read through the various portions of the self-study.
Finally, we established a set of “tab sections” to help facilitate the review process for review team readers:

TAB 1 has the HG&ML’s department overview

TAB 2 has HIS/HUM discipline section

TAB 3 has PHI/REL discipline section

TAB 4 has PLS discipline section


TAB 5 has MLANG discipline section


TAB 6 has HG&ML department section status and goals



TAB 7 has Appendices List (with labeled tabs for the various data listings)

Section II:  Overview of Department  (Humanities, Government and Modern Languages Department – budgets 0385/0384/0340)
A. Analysis of environmental factors

This analysis, initially developed in a collaborative meeting between IPR and the department chairperson, provides important background on the environmental factors surrounding the program.  Department chairpersons and faculty members have an opportunity to revise and refine the analysis as part of the self-study process.
Humanities, Government and Modern Languages has identified our students as our primary stakeholders, but also faculty, counselors, other departments at Sinclair, the colleges and universities where our students transfer and other members of the community to include learning centers, Senior Citizen Centers and area high schools.
The Department of Humanities, Government and Modern Languages support programs from all divisions at Sinclair.  We have an array of courses that allow students to develop their civic education, global awareness, cultural and historical understanding, and their capacity to appreciate diversity.  Furthermore, our classes provide them with skills to think critically, communicate internationally, and ground current events into historical context.  Our students leave our courses as better communicators, better thinkers, and more well-rounded human beings.  The capacity of critical reflection is the most important asset our courses provide, and this empowers students to make concrete changes for the better, in their lives and their society.
Outside of Sinclair, the department has associations with local universities, the Senior Academy, several local agencies, and the City of Dayton, as we are now directly providing Spanish language training to city employees on City of Dayton property.  We have many linkages to many community organizations, such as Latino Connections, Miami Valley Child Development Center and continue to seek collaboration with other community partnerships.                                                                  
The department offers:

· Two history sequences:  one for U.S. History (HIS 101, 102 & 103) and one for European History (HIS 111, 112 & 113).

· Two political science sequences:  one for American Federal Government (PLS 101 & 102) and one for State & Local Government (PLS 103 & 104).

· Three first-year modern languages sequences:  one for French (FRE 101, 102 & 103); one for German (GER 101, 102 & 103); and one for Spanish (SPA 101, 102 & 103).

· Two second-year Modern Language sequences (FRE 201, 202, 203) and (SPA 201, 202, 203).

Our courses support many external programs and degrees:

· The Ohio Transfer Module (OTM) requires elective hours in the Humanities, and most students use HUM 125 (The Human Image) and HUM 131 (Search for Utopia) to fulfill these requisites.  All relevant sequences and courses that directly apply to the Ohio Transfer Module have already been submitted and accepted for approval through the CMT process.  This includes the main enrollment classes in HIS, HUM, PHI, PLS, and REL.

· Transfer students to Wright State University find several of our courses useful in completing their degree-work.  Our European History sequence completely fulfills Area II of the Wright State University General Education Program and is a popular option for transfer students, generating the largest number of FTEs in our department.  Our PLS 200 program fills 50% of the Area III requirements.  Our PHI 204 and REL 204 classes completely fulfill Area IV.  Therefore, students transferring to Wright State can fulfill 37.5% of their total General Education requirements using classes from our department.  In addition, many B.A.  programs require a 5-quarter sequence of Modern Languages courses, which our SPA 101-202 and FRE 101-202 sequences directly support.
· Transfer students to the University of Dayton find a similar benefit in taking our courses.  Courses in our department meet U.D.’s Breadth Requirement standards for their B.A. and B.S. in the areas of Foreign Language, Humanities, and Philosophy and Religious Studies.  In fact, a student could fulfill 42% of those requirements simply by taking classes in our department alone.

Although our classes fulfill elective components in all AA programs, students seeking a Liberal Arts and Sciences A.A. may choose an emphasis in the following areas:

· Liberal Arts and Sciences:  History Emphasis 


HISE.AA
· Liberal Arts and Sciences:  Modern Languages Emphasis

FORE.AA

· Liberal Arts and Sciences:  Philosophy Emphasis


PHIE.AA

· Liberal Arts and Sciences:  Political Science Emphasis

PLSE.AA

Our Political Science courses have direct support articulation for these following

Associate’s degree programs and certificates:

· PLS 101:  American Federal Government I

· FST.AAS
[Fire Engineering]

· IRSO.AAS
[Law Enforcement:  Industrial/Retail Security]

· PAO.AA
[Public Services:  Public Administration]

· PAR.AAS
[Paralegal]

· PLS 102:  American Federal Government II

· IRSO.AAS
[Law Enforcement:  Industrial/Retail Security]

· PAO.AA
[Public Services:  Public Administration]
· PAR.AAS
[Paralegal]

· PLS 103:  State Government

· CCBO.AAS
[Corrections:  Community Based]

· CORI.AAS
[Corrections:  Institutional]

· FAO.AAS
[FST/Fire Administration]
· IRSO.AAS
[Law Enforcement:  Industrial/Retail Security]
· PAO.AA
[Public Services:  Public Administration]
· POLO.AAS
[Law Enforcement:  Police Science]

· PLS 104:  Urban Government

· CCBO.AAS
[Corrections:  Community Based]

· CORI.AAS
[Corrections:  Institutional]

· FAO.AAS
[FST/Fire Administration]

· IRSO.AAS
[Law Enforcement:  Industrial/Retail Security]

· PAO.AA
[Public Services:  Public Administration]

· POLO.AAS
[Law Enforcement:  Police Science]

· RES.AAS
[Real Estate:  Property Management]

· URB.CRT
[Urban Studies]

The Department operates the Modern Languages Lab, a 24-station computer and 

resource lab open to all students.  Its foot traffic exceeded 10,000 annual student visits in 2005 and is now approaching 12,000.  The Modern Languages Lab has one dedicated technician and two student assistants.  These personnel are trained to assist students needing support with Modern Languages courses, but also serve to help connect students to other support programs.  The Lab is also used to place incoming students in the proper Modern Languages course in Spanish, French or German, using a program called WebCAPE, a computerized adaptive placement examination used at over 300 academic institutions worldwide.
The Department also supervises the Nu Pi Chapter of Phi Theta Kappa, the honor society for two-year academic institutions, as well as being involved in several other student clubs and programs, including 8 Conversation Tables a week in 4 different languages.

B. Statement of program learning outcomes and linkage to courses

Include the program outcomes for each program(s) in Section V.  Program outcomes can be found in the Provost section of the data set.
B.1.
Statement of program learning outcomes and linkage to courses.

The Liberal Arts and Sciences (LAS) Division promotes and supports the following learning outcomes:

I:
Critical Thinking and Problem Solving
· All History courses (HIS 101-103, 105, 106, 111-113, 140, 214-219, 297)

· All Humanities courses (HUM 115, International Environment: Culture & Business, HUM 125, The Human Image, HUM 130, Humanity and the Challenge of Technology, HUM 131, The Search for Utopia, HUM 132, Connecting Technology & Our Lives, HUM 135, Environmental Ethics, HUM 140, Appalachian Folkways, HUM 141,  Appalachia, HUM 194, World and Community Issues, HUM 195, Patterns of Leadership, HUM 204, Religion in Appalachia, HUM 245, The Vietnam War: Narratives & Issues, HUM 255, People and Religion)

· All Political Science courses (PLS 101-104, 200, 201, 205)

· All Philosophy courses (PHI 204, Great Books: Philosophy, PHI 205, Introduction to Philosophy, PHI 206, Ethics, PHI 207, Logic, PHI 297, Special Topics in Philosophy)

· All Religion courses (REL 111, Eastern Religions, 112, Western Religions, 135, 204, 297)

II:
Global Awareness
· European History sequence (HIS 111-113)

· Non-European History offerings (HIS 214, History of Southeast Asia, HIS 215, Survey of African History, HIS 216, Survey of Latin American History, HIS 217, Survey of East Asia, HIS 219, Survey of the Middle East)

· All Modern Languages courses (CHN 100, 297; FRE 100, 101-203, 297; GER 100, 101-201, 297; HUM 297 (Farsi & Italian); JPN 100, 105; RUS 100; SPA 100, 101-203, 161, 297) REL 111

· PHI 204, 205, 206

· PLS 200, 201, 205

III:
Group Participation/Social Interaction
· All History Courses

· HUM 115, 125, 132, 135, 255

· All Modern Languages courses

· All Political Science Courses

· All Religion courses 

· All Philosophy courses

IV:
Professional Effectiveness
· HUM 115, 130, 132, 135, 195

· PHI 206 & 207

· All Political Science courses

· Spanish for the Professions (SPA 161 & 297)

V:
Oral & Written Communication 

· All History courses

· All Humanities courses

· All Modern Languages courses

· All Philosophy courses

· All Religion courses

· All Political Science courses

These courses in our department have direct linkages to the General Education Outcomes of the college, as reported directly by CMT:
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Current CMT review for the core Modern Languages Courses is ongoing.

B.2.
Program learning outcomes for certificates and degrees

	Program(s)
	Outcome
	Applicable Courses

	PAO.AA (A.A. IN PUBLIC SERVICES: PUBLIC ADMINISTRATION OPTION)
	Functions of the public service organization 

Explain the processes and functions of the public service organization structure with whom there is affiliation. 


	PLS 101, 102, 103, 104

	URB.CRT
	Social Sciences Elective 
	HIS 101, 102, 103, 105, 106, 111, 112, 113, 140, 214, 215, 216, 217, 218, 219, 297

HUM 115 

PLS 101, 102, 103, 104, 200, 201, 205, 297



	FST.AAS 

IRSO.AAS 

PAO.AA 

PAR.AAS CCBO.AAS POLO.AAS RES.AAS 

URB.CRT

EVT.AAS


	Humanities Elective
	HUM 130, 131, 132 (135 is recognized also in some of these programs)

	FST/FIRE ADMINISTRATION OPTION-AAS FAO.AAS (FST)
	Administrative workings of a fire department
Understand the administrative workings of a fire department including budget preparation, resource allocation, long range planning, and fiscal projections


	PLS 104 - Urban Government

	URBAN STUDIES CERTIFICATE URB.CRT (DIS)
	Philosophical, historical and legal foundations
Demonstrate knowledge of philosophical, historical and legal foundations of programs for individuals with special needs and the role of the paraprofessional in providing services to the individuals and their families.


	PLS 104 - Urban Government


C. Admission requirements

List any admission requirements specific to the department/program. How well have these requirements served the goals of the department/program?  Are any changes in these requirements anticipated?  If so, what is the rationale for these changes?
None of our courses have admission requirements external to the department.  There are requirements for the internal Modern Languages sequences in FRE 102-203, GER 102-201 and SPA 102-201.  The department was dissuaded from placing DEV requirements onto incoming students as it was believed that this would adversely affect student enrollment.  We believe that although this probably plays a part in retention and student success rates, there is no data to prove that DEV requirements would improve this situation.  History, Political Science and Modern Languages have all received studies from Institutional Planning & Research dedicated to this issue.  Our courses enjoy an average to above-average student success rate.  Spanish is unique in that it dearticulates entry into the 200-level sequence after students have passed 103.  We believe this greatly facilitates enrollment in these classes and we have seen no noticeable adverse effects in success rates.

Course


Prerequisite 
(all of these can be waived by placement exam)

FRE 102


FRE 101 

FRE 103


FRE 102

FRE 201


FRE 103

FRE 202


FRE 201

FRE 203


FRE 202

GER 102


GER 101

GER 103


GER 102
GER 201


GER 103
SPA 102


SPA 101

SPA 103


SPA 102

SPA 201, 202, or 203

SPA 103

Section II:  Overview of Program  (History/Humanities)

A.
Analysis of environmental factors

This analysis, initially developed in a collaborative meeting between IPR and the department chairperson, provides important background on the environmental factors surrounding the program.  Department chairpersons and faculty members have an opportunity to revise and refine the analysis as part of the self-study process.

The HGML Department-History and Humanities offers courses that support various degree and certificate programs in Sinclair’s academic divisions. In Liberal Arts and Sciences there is the Associate of Arts degree with emphasis in History and the Associate of Arts degree with emphasis in Philosophy/Religion. All Associate of Arts and Associate of Science degrees in Liberal Arts and Sciences require 15 credit hours of Arts and Humanities courses. Most degree and certificate programs in Allied Health, Business Technologies, Engineering and Industrial Technologies, and Extended Learning and Human Services require a minimum of one Humanities elective, which may be chosen from several different HIS and HUM courses.  The Sinclair Transfer module includes a 9-hour Arts and Humanities component, again with many HIS and HUM courses from which the student may choose.  The U.S. History series (101-102-103) as well as the Western Civilization series (111-112-113) were recently approved for TAG.  The U.S. History series will also be required in some of the new online degree programs.
B.    Statement of program learning outcomes and linkage to courses

Include the program outcomes for each program(s) in Section V.  Program outcomes can be found in the Provost section of the data set.
The following LAS Division learning outcomes are emphasized in HIS and HUM courses.

I:
Critical Thinking/Problem Solving
· Written and oral assignments that require critical reading, research, analysis and synthesis of original texts and primary source documents, and presentation of the results in written or oral form.

· Construction of test questions and problems that require students to synthesize and integrate the knowledge gained in their courses.

· Use of guided classroom discussion, small group projects, and online discussion forums to promote critical thinking and problem solving.

II:
Global Awareness
· History and Humanities courses survey Western Civilization, European, Asian, African, Latin American, and North American cultures. A global perspective is emphasized when examining issues in historical and cultural development.

· Students read or watch and discuss original texts, documents, and media productions from a variety of world cultures and civilizations.

· Forums on contemporary global issues and their historical roots are presented by a student History and Global Awareness club.

III:
Group Participation
· Group collaborations, at the discretion of the instructor, to discuss class topics, work on oral and written assignments, or to make class presentations.
· Use of oral history projects to gain new perspectives from persons in the community.

IV:
Professional Effectiveness
· Demonstrate knowledge of basic concepts and methods in Philosophy, Religious Studies, History, and the Humanities.

· Establish understanding that gaining knowledge in these fields requires commitment and self-discipline

· All HGML faculty include the Sinclair Honor Code and statements on student contact and plagiarism on all course syllabi

V:
Communication

· Demonstrate clear and organized thoughts in student writing on essay exams, book and article reviews, and research papers.

· Engage in rational discourse about complex and emotionally laden topics in a respectful manner.

C.     Admission requirements

List any admission requirements specific to the department/program. How well have these requirements served the goals of the department/program?  Are any changes in these requirements anticipated?  If so, what is the rationale for these changes?
At the present time there are no specific admission requirements (i.e., course prerequisites) for enrollment in any HIS or HUM course. This has given students flexibility in arranging their schedules, to take these courses in any sequence that is convenient to them. The drawback is the presence of some students in our courses who are unprepared to do well on the reading and writing assignments. However, based on a department study several years ago of success/non-success rates in HIS courses in the “top 45”, there was not a significant enough correlation between DEV completions and success rates to justify establishing a DEV completion prerequisite.

Section III:  Student Learning (History/Humanities)
A. Evidence of student mastery of general education competencies

What evidence does the department/program have regarding students’ proficiency in general education competencies?  Based on this evidence, how well are students mastering and applying general education competencies in the program?
I:
Oral Communication

· Organizing and presenting ideas during discussions in a variety of interactions, both inside and outside of class
· Delivering oral presentations in selected courses
· Collaborating with peers in group learning situations

II:
Written Communication

· Research projects

· Written homework

· Essay and short answer quizzes and tests

· Email discussion between student and faculty

III:
Critical Thinking/Problem Solving 

· Asking questions and articulating ideas or problems in class
· Using appropriate problem solving methods
· Demonstrating analysis of information by thinking in a logical manner.
· Learning and applying basic rules of logic
· Integrating and synthesizing information and basic concepts in oral and written work

IV:
Values/Citizenship/Community

· Students engaging in respectful dialogue with others in class

· Students respectfully acknowledge other points of view

· Students collaborate with others in group activities

· Students are held accountable for values expressed in Sinclair’s Honor Code.

V: 
Information Literacy 

· Use of the SCC library

· Use of other local libraries

· Use of Ohio Link

· Use of web

· Use of textbook and publisher’s online resources

VI:
Computer Literacy 

· Use of Angel to manage and participate in courses

· Use of e-mail to communicate and send/receive information

· Use of computers to access SCC network and resources

· Use of PowerPoint, Word, Excel and other software products in presentations and learning
· Use of Perception software for testing
B. Evidence of student achievement in the learning outcomes for the program

What evidence does the department/program have regarding students’ proficiency in the learning outcomes for the program?  Based on this evidence, how well are students mastering and applying the learning outcomes?  Based on the department’s self-study, are there any planned changes in program learning outcomes?
· Student success as demonstrated by students achieving a grade of C and above

· History 113 used an assessment tool for several years, which was a paper based on analysis of primary documents related to the Japanese attack on Pearl Harbor in 1941. It was discontinued because a certain number of students taking HIS 113 had not previously taken HIS 111 and/or HIS 112, so there was no reliable way to measure student progress in a course sequence. A new assessment tool for History is currently under development, and will be piloted in Spring 2007.  It consists of a pre- and post- test of identical select questions administered to students in HIS 101 at the beginning and end of the course.

C. Evidence of student demand for the program

How has/is student demand for the program changing?  Why?  Should the department take steps to increase the demand?  Decrease the demand? Eliminate the program?  What is the likely future demand for this program and why?
· Humanities courses have experienced steady enrollment growth over the last few 

years. This is partly a function of the growth in various technical and career 

programs which require Humanities as part of their degree or certificate, and also 

the result of additional delivery formats (online, learning center sections).
· History courses showed significant increase until 2005, when changes in the course 

requirements at Wright State University reduced the number of history course hours 
required for a degree there. This had a recognizable impact on our enrollment for a while, but the situation has now stabilized, and Winter 2007 shows an increase over Winter 2006.

D. Evidence of program quality from external sources (e.g., advisory committees, accrediting agencies, etc.)

What evidence does the department have about evaluations or perceptions of department/program quality from sources outside the department?  In addition to off-campus sources, include perceptions of quality by other departments/programs on campus where those departments are consumers of the instruction offered by the department.
All core classes in HIS/HUM/PHI/REL/PLS have been accepted through CMT.  All classes for which OBR TAG exists in our department have been approved for transfer credit.
E. Evidence of the placement/transfer of graduates

What evidence does the department/program have regarding the extent to which its students transfer to other institutions?  How well do students from the department/program perform once they have transferred?  What evidence does the department have regarding the rate of employment of its graduates?  How well do the graduates perform once employed?
No data specific to HIS/HUM/PHI/REL; this would be covered by LAS data on success of our graduates/students at the receiving transfer institutions.
F. Evidence of the cost-effectiveness of the department/program

How does the department/program characterize its cost-effectiveness?  What would enhance the cost-effectiveness of the department/program?  Are there considerations in the cost-effectiveness of the department/program that are unique to the discipline or its methods of instruction?
See IPR/Accounting reports.
Section II:  Overview of Program  (Philosophy/Religion)

A.
Analysis of environmental factors

This analysis, initially developed in a collaborative meeting between IPR and the department chairperson, provides important background on the environmental factors surrounding the program.  Department chairpersons and faculty members have an opportunity to revise and refine the analysis as part of the self-study process.

Philosophy and Religion support a variety of degree and certificate programs from several academic divisions at Sinclair.  Outside of Sinclair, the disciplines have a good working relationship with the corresponding departments at local universities.

The disciplines offer a number of courses:

· PHI 204
(Great Books:  Philosophy)

· PHI 205
(Introduction to Philosophy)

· PHI 206
(Ethics)

· PHI 207
(Logic)

· REL 111
(Eastern Religions)

· REL 112
(Western Religions)

· REL 135
(American Religious Movements)

· REL 204
(Great Books:  The Bible and Western Culture)

· HUM 255
(People and Religion)

A student seeking the Liberal Arts and Science AA degree may elect Philosophy/Religion as an emphasis.  All courses are offered via traditional delivery.  PHI 205 is also offered as a web course and as a CWW option.  PHI 205 will also be required in some of the new online degree programs.  All REL courses are offered as CWW options.

B.     Statement of program learning outcomes and linkage to courses

Include the program outcomes for each program(s) in Section V.  Program outcomes can be found in the Provost section of the data set.
The Learning Outcomes for Philosophy and Religion courses are selected from those approved by the College, the LAS Division, and OBR’s TAG committees. The following LAS outcomes are emphasized in Philosophy and Religion courses:

I:
Critical Thinking/Problem Solving 

· Critically read and interpret philosophical and religious texts

· Reflect critically on how philosophies and religions emerge in specific socio-historical contexts. 

II:
Global Awareness
· Reflect critically on how philosophies and religions shape cultural values.

· Ability to explore issues and events from a variety of perspectives.

· Ability to see patterns and parallels across traditions ad historical contexts.
III:
Group Participation
· Engage in rational discourse about complex and emotionally laden topics in a respectful manner.

IV:
Professional Effectiveness
· Demonstrate knowledge of basic concepts and methods in Philosophy and Religious Studies.

V:
Communication
· Demonstrate clear and organized thoughts in writing.

· Engage in rational discourse about complex and emotionally laden topics in a respectful manner.

C.     Admission requirements

List any admission requirements specific to the department/program. How well have these requirements served the goals of the department/program?  Are any changes in these requirements anticipated?  If so, what is the rationale for these changes?

     
At the present time there are no specific admission requirements (i.e., course prerequisites) for enrollment in any PHI or REL courses.  
Section III:  Student Learning  (Philosophy/Religion)
A.     Evidence of student mastery of general education competencies

What evidence does the department/program have regarding students’ proficiency in general education competencies?  Based on this evidence, how well are students mastering and applying general education competencies in the program?
I:
Oral Communication
· Organizing and presenting ideas during discussions in a variety of interactions, both inside and outside of class:

· Delivering oral presentations in selected courses

· Collaborating with peers in group learning situations

II:
Written Communication
· Creating understanding through composition through:

· Research projects
· Written homework

· Essay and short-answer quizzes and tests

· Email discussion between student and faculty

III:
Critical Thinking/Problem Solving
· Applying higher order analytical and creative thinking processes when:

· Asking questions and articulating ideas or problems in class

· Using appropriate problem solving methods, i.e., Logic

· Demonstrating analysis of information by thinking in a logical manner

· Learning and applying basic rules of logic

IV:
Values/Citizenship/Community
· Students engaging in respectful dialogue with others in class

· Students respectfully acknowledge other points of view

· Student collaborate with others in group activities

· Students are held accountable for values expressed in Sinclair’s Honor Code

V:
Information Literacy
· Use of the SCC Library
· Use of the other local libraries

· Use of Ohio Link

· Use of web

· Use of textbook and publisher’s online resources

VI:
Computer Literacy
· Use of Angel to manage and participate in courses

· Use of e-mail to communicate and send/receive information

· Use of computers to access SCC network and resources

· Use of PowerPoint, Word, Excel and other software products in presentations and learning

B.     Evidence of student achievement in the learning outcomes for the program

What evidence does the department/program have regarding students’ proficiency in the learning outcomes for the program?  Based on this evidence, how well are students mastering and applying the learning outcomes?  Based on the department’s self-study, are there any planned changes in program learning outcomes?
· Student success as demonstrated by students achieving a grade of C and above.
· An assessment tool is being developed for Philosophy courses.  The assessment tool will be administered at the beginning of a Philosophy class and at the end.  The tool should measure the student’s progress comparing competence at the beginning and upon completing the course.  This tool will be used as a model for Religion courses.

C.
Evidence of student demand for the program

How has/is student demand for the program changing?  Why?  Should the department take steps to increase the demand?  Decrease the demand? Eliminate the program?  What is the likely future demand for this program and why?
· The Philosophy and Religion disciplines have experienced steady enrollment growth over the last few years.
· Seldom are Philosophy or Religion courses cancelled for lack of enrollment.

· Decreasing or eliminating the Philosophy or Religion program would be detrimental in light of need for higher level critical thinking skills and current events.

D.
Evidence of program quality from external sources (e.g., advisory committees, 

accrediting agencies, etc.)

What evidence does the department have about evaluations or perceptions of department/program quality from sources outside the department?  In addition to off-campus sources, include perceptions of quality by other departments/programs on campus where those departments are consumers of the instruction offered by the department.
All core classes in HIS/HUM/PHI/REL/PLS have been accepted through CMT.  All classes for which OBR TAG exists in our department have been approved for transfer credit.

E.
Evidence of the placement/transfer of graduates

What evidence does the department/program have regarding the extent to which its students transfer to other institutions?  How well do students from the department/program perform once they have transferred?  What evidence does the department have regarding the rate of employment of its graduates?  How well do the graduates perform once employed?
No data specific to HIS/HUM/PHI/REL; this would be covered by LAS data on success of our graduates/students at the receiving transfer institutions.

     
F.     Evidence of the cost-effectiveness of the department/program

How does the department/program characterize its cost-effectiveness?  What would enhance the cost-effectiveness of the department/program?  Are there considerations in the cost-effectiveness of the department/program that are unique to the discipline or its methods of instruction?
       See IPR/Accounting reports.
Section II:  Overview of Program  (Political Science)

A.
Analysis of environmental factors

This analysis, initially developed in a collaborative meeting between IPR and the department chairperson, provides important background on the environmental factors surrounding the program.  Department chairpersons and faculty members have an opportunity to revise and refine the analysis as part of the self-study process.

Current courses offered are: 101 & 102 (U.S. Government); 103 (State Government); 104 (Urban Government); 200 (Political Life); 201 (International Relations); and 205 (Model United Nations).  PLS FTEs have increased 41% since 2001.  The five basic PLS courses (101, 102, 103, 104, 200 & 201) have all been approved for OBR TAG transfer.  With the return of Charles Curran to full-time faculty this quarter, we now have 11 of our 32 Winter 2007 regular PLS (0384) sections (or 34%) covered by full-time faculty.   When the current HG&ML Chair returns to PLS Coordinator in Fall of 2007, fulltime coverage of PLS should increase to about 50%, as it is likely that a new Chair will come from 0340 or 0385. 

B.     Statement of program learning outcomes and linkage to courses

Include the program outcomes for each program(s) in Section V.  Program outcomes can be found in the Provost section of the data set.
I:
Critical Thinking/Problem Solving 

· Students study and discuss alternative views on political issues throughout political science courses. There is emphasis on the need to consider and understand other views – whether they alter or re-enforce their personal views.
· Students discuss and compare alternative political structures and institutions (including city, regional, state, national and international levels) in diverse political science courses. 

· Critical thinking skills are evaluated in a variety of formats, including group discussions, exams and written issue papers.

II:
Global Awareness
· In U.S. Government course (101 & 102) there are ‘international comparisons’ to facilitate a better understanding of our U.S government.

· PLS 200, “Political Life, Systems and Issues” is an international comparative government course that studies various political ideologies, structures and systems, along with world wide regional studies.

· PLS 201 provides a systematic study of “International Relations”, including the study of international events and issues.

· PLS 205 prepares our SCC students for their very successful participation in Model United Nations conferences.

III:
Group Participation
· A variety of oral presentations, group discussions and some role playing are included in various political science courses.

IV:
Professional Effectiveness
· Politics (defined by a late political philosopher as “Who gets What, When and How”) is an important component of all human institutions and interactions.   Students of Political Science have the opportunity to consider and analyze the political principles and ideas that affect the benefits, the challenges, the potential problems associated with political institutions.  

· Regardless of the professions people may enter, political principles will affect their lives.  As John Adams said in a letter to his wife Abigail: “The science of government is my duty to study, more than all the other sciences; the art of legislation and administration and negotiations ought to take place of, indeed to exclude in a manner, all other arts.  I must study politics and war, so that my sons (and daughters) may have liberty to study mathematics and philosophy.”

V:
Communications
· Political Science courses follow the department goal of ‘writing across the curriculum’ by having some essay portions included in exams.

· Written reports and selected oral presentations are also included in PLS courses.

C.     Admission requirements

List any admission requirements specific to the department/program. How well have these requirements served the goals of the department/program?  Are any changes in these requirements anticipated?  If so, what is the rationale for these changes?
At present time there are no established pre-requisites for any PLS courses.  We have studied and analyzed success (and non-success), DEV completions, course sequence data of top 45 data (with help from IPR/RAR) and the data obtained thus far does not justify the establishment of a pre-requisite.

Section III:  Student Learning  (Political Science)

A.     Evidence of student mastery of general education competencies

What evidence does the department/program have regarding students’ proficiency in general education competencies?  Based on this evidence, how well are students mastering and applying general education competencies in the program?

     
I:
Oral Communication
· (See Communications above in LAS Outcomes)
II:
Written Communication
· (See Communications above in LAS Outcomes)

III:
Critical Thinking/Problem Solving
· (See Critical Thinking above in LAS Outcomes)

IV:
Values/Citizenship/Community
· PLS students study, discuss and have opportunities to expand their relationships with local, state, and national governments.

· Students learn about various non-governmental (as well as governmental) institutions and potential opportunities to increase their involvement within their communities.

· (also see Professional Effectiveness comments above)

V:
Information Literacy
· SCC Library (including Ohio Link) and local libraries are promoted to PLS students in researching their reports.

· Selected Web sites (including those listed in the textbooks) are also promoted in PLS classes.

VI:
Computer Literacy
· Use of e-mail communications, report format guidance and web research are important components of study within PLS courses.

B.     Evidence of student achievement in the learning outcomes for the program

What evidence does the department/program have regarding students’ proficiency in the learning outcomes for the program?  Based on this evidence, how well are students mastering and applying the learning outcomes?  Based on the department’s self-study, are there any planned changes in program learning outcomes?
· Student successes are currently best measured by students achieving passing grades in the PLS courses and their continued success as they pursue further education at four year universities.  

· PLS has had Assessment Programs in PLS 102 based upon a time when 101-102 was a required “sequence” module.  Since the 101 and 102 are no longer required in sequence, the assessments have not been abandoned – but are done on a more ad hoc basis.  We are planning to develop and automate an Assessment program in our new PLS 101 Web sections to assess Values/Citizenship/Community.  We are also planning to develop a short pre- & post-test in our PLS courses to assess Global Awareness. 


     
C.
Evidence of student demand for the program

How has/is student demand for the program changing?  Why?  Should the department take steps to increase the demand?  Decrease the demand? Eliminate the program?  What is the likely future demand for this program and why?
· Annualized PLS FTEs have increased 41% since 2002.

· Many special courses (including those developed for Senior Citizens) continue to be in high demand.

D.
Evidence of program quality from external sources (e.g., advisory committees, 

accrediting agencies, etc.)

What evidence does the department have about evaluations or perceptions of department/program quality from sources outside the department?  In addition to off-campus sources, include perceptions of quality by other departments/programs on campus where those departments are consumers of the instruction offered by the department.
All core classes in HIS/HUM/PHI/REL/PLS have been accepted through CMT.  All classes for which OBR TAG exists in our department have been approved for transfer credit.


     
E.
Evidence of the placement/transfer of graduates

What evidence does the department/program have regarding the extent to which its students transfer to other institutions?  How well do students from the department/program perform once they have transferred?  What evidence does the department have regarding the rate of employment of its graduates?  How well do the graduates perform once employed?
No data specific to HIS/HUM/PHI/REL; this would be covered by LAS data on success of our graduates/students at the receiving transfer institutions.
     
F.     Evidence of the cost-effectiveness of the department/program

How does the department/program characterize its cost-effectiveness?  What would enhance the cost-effectiveness of the department/program?  Are there considerations in the cost-effectiveness of the department/program that are unique to the discipline or its methods of instruction?
       See IPR/Accounting reports.

Section II:  Overview of Program  (Modern Languages)
A.
Analysis of environmental factors

This analysis, initially developed in a collaborative meeting between IPR and the department chairperson, provides important background on the environmental factors surrounding the program.  Department chairpersons and faculty members have an opportunity to revise and refine the analysis as part of the self-study process.

Modern Languages regularly offers classes in Spanish, French, German, Russian, Japanese and Chinese.  The department also provided special (on request) classes in Italian and Farsi.  Spanish, French and German are provided at the university level as well as a conversational course.  Modern Language FTEs have increased by 67% in the last five years.
B.     Statement of program learning outcomes and linkage to courses

Include the program outcomes for each program(s) in Section V.  Program outcomes can be found in the Provost section of the data set.
I:
Critical Thinking/Problem Solving
· See Section III. A. III of Student Learning
II:
Global Awareness
· Teaching foreign language inherently promotes global awareness through exposure to foreign cultures and thoughts.

III:
Group Participation
· The learning of foreign languages is best facilitated by group participation and interaction.

IV:
Professional Effectiveness
· Learning a second language would be an asset in any profession in the future.
V:
Communication
· See Section III. A I and III of Student Learning

C.     Admission requirements

List any admission requirements specific to the department/program. How well have these requirements served the goals of the department/program?  Are any changes in these requirements anticipated?  If so, what is the rationale for these changes?

     
There are no pre-requsities for any of the Conversational (100) or the elementary (101) courses of any of the language courses.  There are requirements for the internal Modern Languages sequences in FRE 102-203, GER 102-201 and SPA 102-201.
Section III:  Student Learning  (Modern Languages)
A.     Evidence of student mastery of general education competencies

What evidence does the department/program have regarding students’ proficiency in general education competencies?  Based on this evidence, how well are students mastering and applying general education competencies in the program?
I:
Oral Communication
· Engaging in small group discussions using the grammatical structures and vocabulary pertinent to their study in class using the target language

· Discussing the linguistic and cultural concepts.  

· Participating in Conversation Tables in Farsi, French, German, and Spanish. 

· Being assessed in listening comprehension sections of examinations.

· Delivering oral presentations in many classes.

II:
Written Communication
· Written homework assignments assigned in many classes, including journals, team projects)
· Written short-answer, discourse length, and/or essay components of examinations in the target language. 

· Research of cultural topics relevant to the language they are learning.

· Compositions that incorporate grammatical structures and appropriate vocabulary in the target language.

· Analysis of written communication in the form of print ads, academic texts, realia, short stories, and newspaper articles, in English and in the target language.

· Completion of a Capstone examination in Spanish and French 103 that assesses their ability to write.

III:
Critical Thinking/Problem Solving
· Making cultural comparisons between target languages and native culture.

· Asking relevant questions and articulating ideas and problems in class, in the Modern Languages Lab, and in our Conversation Tables.

· Reading, criticizing and integrating sources such as textbooks, webpages, native speakers, instructional support media, cultural artifacts (movies, CDs, videos, newspapers) and dictionary usage to create language.

· Analyzing grammatical patterns and not merely reproducing these patterns on demand, but also using them in creative ways.

· Solving grammatical assessments in class and in examinations.

· Exploring their own learning style in finding methodologies of study in vocabulary that will promote their personal success with the target language.

· Completion of a Capstone examination in Spanish and French 103 that assesses their ability to judge need for proper tense, agreement, and vocabulary.  

IV:
Values/Citizenship/Community
· Collaborating in small group and whole class activities in a diverse classroom setting that often includes heritage speakers and students of all socioeconomic, age, cultural, and ethnic backgrounds.  

· Having the courage to no longer be one of the 96% of Ohioans who speak English only.

· Learning about foreign cultures and peoples, as well as recognizing the implicit assumptions and stereotypes of the monolingual culture they find themselves in.

· Engaging with native speakers of the target language to practice their language skills, to learn about the culture of the native speaker, and to reflect on their own learning process.

· In some classes, engaging in service learning projects to assist the foreign language speaker community and agencies that help those speakers. 

V:
Information Literacy
· Using the Modern Language Lab, web resources provided by the instructor and / or the textbook, independently researching webpages, blogs, and on-line newspapers, and viewing various media (CDs, movies, videos, print media) to learn more about the target language and its representative culture(s).  

· Learning the appropriate rules governing plagiarism and the dangers of on-line translation programs. 

· Learning how to use a bilingual dictionary, and in some classes, a monolingual dictionary in the target language.

· Using the Internet to access study resources that support course work.

VI:
Computer Literacy
· Using e-mail and ANGEL to communicate, receive and send attachments, check their grades, and access support materials.

· Using the Modern Languages Lab to enhance their learning.

· Using the support CDs and media (such as Rosetta Stone, the NEXOS interactive E-book, and webpages such as www.studyspanish.com).

· Accessing Internet media, such as on-line newspapers, blogs, and target-language web portals (such as yupi.msn.com) to learn more about the target language and culture.

· Learning how to type accented letters and idiomatic punctuation in computer applications.

· Creating PowerPoint presentations using the target language.

B.     Evidence of student achievement in the learning outcomes for the program

What evidence does the department/program have regarding students’ proficiency in the learning outcomes for the program?  Based on this evidence, how well are students mastering and applying the learning outcomes?  Based on the department’s self-study, are there any planned changes in program learning outcomes?
· Course evaluations are designed to test students' proficiencies in oral communication, written communication, problem solving, and cultural knowledge.  Their success rate in these classes shows above-average success (65%-75% for most language courses) and is the primary indicator of student achievement. 

· In 2004, we had positive anecdotal data regarding our placement of Spanish and French students at other institutions.  We receive continual positive feedback from Wright State about the quality of our program, and we now share two PT faculty that teach Spanish at both institutions.  We also had a PT faculty that taught Spanish for us while teaching French at Wright State.  We share information regarding potential candidates in other languages (LCTL, Less Commonly Taught Languages) and share them when appropriate, including PT faculty in Japanese and Italian.

· However, we decided that we needed more substantial data to better track trends in student learning.  So we inaugurated the Capstone examination in Spanish in 2004 and the Capstone in French in 2006.  The Capstone in Spanish measures proficiency in five areas, one area covered in 101, one area covered in 102, two areas covered in 103, and one global area covering listening / viewing comprehension. The Capstone in French is a similar type of assessment.  

· From the data already gathered over 60% of students complete the Capstone successfully.  We have used feedback from the Capstone in Spanish to enhance the writing component of our Spanish 103 classes; many sections of this class now use additional writing assignments to strengthen students' written communication skills.  We have also fine-tuned the assessment and are currently researching as to how to best teach the subjunctive, since different faculty use different methodologies to teach this tense in Spanish 103.  The data from the French Capstones are still being analyzed, as the examinations have just begun to be implemented. 
· In Spanish and French, we are currently planning to initiate another type of assessment in our 103 classes.  This will be using the nationally-adopted WebCAPE (see above), the same assessment tool used at Wright State, Kent State, Ohio University, and over 300 institutions worldwide to assess learning in Spanish, French, and German.  We will perform a pre- and post-evaluation of students in Spanish and French 103 sections and this will provide us with metrics that will confirm the data we have previously received from our Capstone examination.  In French, the students will take both assessments and we will be able to prove a strong correlation between the locally-produced assessment, the standardized assessment, and student achievement of learning outcomes.

C.     Evidence of student demand for the program

How has/is student demand for the program changing?  Why?  Should the department take steps to increase the demand?  Decrease the demand? Eliminate the program?  What is the likely future demand for this program and why?
· Student demand overall for Modern Languages has grown over the last five years, with a 16% growth from FY 2003-04 to FY 2005-06.  Current data show that this growth is continuing at a similar or even more robust rate.  This growth is driven by strong growth in Spanish, French and Chinese over the same time period, and stable numbers in the other languages (German, Japanese, and Russian).  This growth and stability has occurred despite the draconian measures we have taken to ensure stability in ACS over the same period of time.  

· As the region attempts to pull itself out of its economic slump, the desire for more and better- educated students able to navigate international economic realities as well as the increase in popular interest in global issues will only increase enrollment in Modern Languages.  When tied to the steadily increasing Hispanic population in the region, the future of Modern Languages looks quite promising and beneficial for Sinclair.  Sinclair will continue to be seen as a resource for partnership in regional economic incentives with a global impact.  High numbers in Farsi enrollment (20+ students in its first run and 15 in its second) show us that we need to continually examine new areas for growth, especially in areas such as Chinese, Arabic, and other languages.

· We also have seen an explosion in demand for Spanish for the Professions courses.  We now currently are teaching 3 sections of this class, one for Health Care workers, and two for City of Dayton employees.  We are also providing outreach to Miami Valley Child Development Centers in Montgomery and Clark County by teaching Conversational Spanish classes in their Dayton and Springfield centers.
· Demand for our programs in Spanish currently are straining the limits of our faculty to meet these demands.  Significant potential for growth could be had if the college were willing to invest in greater faculty resources for this area.  The FT/PT ratio will dramatically change for the worse if Professor Paul Larmeu's retirement is seen by the college as a way to cut costs instead of an opportunity to invest in increased dedicated personnel. We currently teach one section of Spanish in each of the satellite campuses and plan to increase our offerings there provided we can find qualified instructors.   It would be currently feasible to staff an extra TT position solely with Spanish for the Professions offering and off-campus courses.  Program growth in German, Russian, Japanese, and Chinese will remain stable until additional personnel are found to be dedicated to developing these programs.  

· Lack of classroom availability on campus, constant denial of usage of our dedicated language classroom (2320), the lack of a ML indicator for identifying new Modern Language classes (such as Wright State's course code), and lack of a waiting list in the registration process are all structural factors that are currently inhibiting further growth in enrollment in this area.  We also believe that the tutoring service on campus would benefit from greater collaboration with our Modern Language faculty. 

· Allowing “auditing”/”seniors” to register early on a waiting list could help stabilize course offerings.

D.     Evidence of program quality from external sources (e.g., advisory committees, 

accrediting agencies, etc.)

What evidence does the department have about evaluations or perceptions of department/program quality from sources outside the department?  In addition to off-campus sources, include perceptions of quality by other departments/programs on campus where those departments are consumers of the instruction offered by the department.
· We continue to receive calls from outside agencies seeking partnership, instruction, and support for their language skills demands.  These calls for assistance would not continue if our department did not have a good reputation for meeting community needs.  We have met needs of companies such as U.S. Express and Shore to Shore in partnership with The Learning Center, agencies such as the Miami Valley Child Development Center, the City of Dayton Police Department, and City of Dayton Human Resources.  The Spanish version of the Miranda warning used by City of Dayton police for Hispanic suspects was provided by Sinclair.  Several documents have been translated by Sinclair students and faculty for the greater good of the community.  Unfortunately, the department has had to hold off on a few requests for additional growth opportunities (Spanish for Legal Professionals, Translation Workshops, Immersion Programs, Interpretation Certificate) due to a lack of instructors and faculty.  
· Our reputation for academic rigor and excellence in education results in frequent demands for our classes at the Huber Heights and Englewood centers, as well as the Warren County Career Center.  The wide transferability of our courses and their alignment with the OBR TAGs is a guarantee of continued course interest in the future.  We have good relationships with the 4-year institutions who receive our students and they continue to tell us that our Sinclair students perform as well as their native students.  
· In Modern Languages, our use of a widely-used standardized assessment for placement purposes in French, German, and Spanish aligns the qualities of our students directly with national standards.  We use the same criteria rubric for evaluation as does Wright State, with higher standards for admitting students who are on the borderline between two possible class placements.

· Finally, our campus-wide presentations on history, political science, philosophy, and international culture continue to be well-attended.  In the study period of 2005-2006 we made 4 Hispanic-related presentations, which received a total of over 100 attendees.  Surveys taken at the REACH conference provided overwhelmingly positive feedback.
E.
Evidence of the placement/transfer of graduates

What evidence does the department/program have regarding the extent to which its students transfer to other institutions?  How well do students from the department/program perform once they have transferred?  What evidence does the department have regarding the rate of employment of its graduates?  How well do the graduates perform once employed?
Institutional Planning & Research provided no specific data on Modern Languages 

students transferring to 4-year institutions.
F.     Evidence of the cost-effectiveness of the department/program

How does the department/program characterize its cost-effectiveness?  What would enhance the cost-effectiveness of the department/program?  Are there considerations in the cost-effectiveness of the department/program that are unique to the discipline or its methods of instruction?
· Modern Languages' contribution margin is positive and substantial.  The FY 2005-06 cost per FTE for ML was $2,634.  The additional costs of the Modern Language Lab are justified in increased student use, high student retention, and high student satisfaction.
· Increase in ACS for Modern Languages courses will dramatically affect student retention unless significant resources are devoted to enhancing mechanisms for student support.  For example, the Ohio State Spanish program which continually operated at 20 ACS was only made possible with over 20 hours a week of free Tutoring Room staffed by Masters' students, 20 hours a week of Conversation Tables, and two dedicated labs to Modern Languages and Humanities instructional and learning needs.  
· Smaller class sizes in Modern Languages are justified by the need for increased student-teacher interaction and are still done at a profit to the college.  To further enhance the profitability of the program and to meet rising demands for Distance Learning solutions to educational challenges, the Spanish program is exploring the creation of some Distance Learning sections. 

Section IV:  Department/Program Status and Goals

A. List the department’s/program’s strengths, weaknesses and opportunities
STRENGTHS:
1.
FACULTY

· Diverse group of individuals with very strong academic preparations. All the faculty have superb academic preparations (including 10 of the 14 Tenure Track Professors having terminal degrees).  A significant number have previously taught at other colleges/universities before coming to Sinclair. A significant number also have “real world” experiences (working outside of academia in the fields in which they are teaching.).  Strong academic preparation, significant teaching experiences and real world experiences also exists among our over seventy part-time faculty that support our department. 

· Remain current in their profession through attendance and participation in appropriate regional, state, national and international academic conferences.

· Embrace multimedia classroom technologies.  Faculty have developed superb multi-media curriculum delivery materials.

· Have been leaders in developing and providing Web courses.  We are also leaders in development of the new online degree programs.  The department currently offers 13 different web courses (8 in HIS; 2 in HUM; 1 in PHI; 2 in PLS).

· Continue to develop and provide CWW “hybrid” courses to independent study students (have provided over 200 per year since 2003; with 255 student registrations provided in 2006).

· Continue to develop and provide well accepted and appreciated courses to Montgomery County Senior Citizen Centers (e.g., we are providing seven special 297 classes this Winter quarter for “over 300 registered” senior citizens).

· The department faculty has led the college in developing and providing “Honors” curricula and course offerings. Since FY 2001, HG&ML disciplines have provided 185 honors sections for Sinclair students. (These 185 offerings account for “over 53%” of all honors sections offered at Sinclair over these past five years.) 

· During the past six years HG&ML faculty has had four members selected as NISOD “Teachers of the Year”. (Yvonne Stebbins; Yufeng Wang; Luis Gonzalez; and Derek Petrey) 

· During same period multiple OATYC Awards (including John Weaver. “SCC Teacher of the Year”; Fred Gillenwater “SCC Adjunct of the Year”; Bill Belanich OATYC “SCC Adjunct of the Year”; and Kathy & Jenny Sooy the “Ohio OATYC Adjuncts of the Year”).  Professor Yvonne Stebbins became “Professor Emeritus” upon her retirement in 2004.  Adjuncts Ted Randall and Richard Pugh were honored at recent “NIA Professors of the Year” awards ceremonies.   In addition, the Department Secretary Lora Bowling was selected as a “Sinclair Visionary” in 2002.  
· Two recent retirees (Tom Preisser and Yvonne Stebbins) continue to remain active in the Department.
· Conduct Part-Time Faculty Workshops on yearly basis with guest speakers, course supplements, and individual discipline meetings.

· When you couple all of the above with our providing 78 unique courses in eleven disciplines in a highly cost-effective manner, it is no wonder that we have been labeled “THE DEPARTMENT” of Humanities, Government and Modern Languages.

2.
TRANSFER
· Pertinent faculty actively participated in appropriate OBR TAG panels.  The six basic HIS courses and the five basic PLS courses have all been approved for TAG transfer.  Appropriate courses were reviewed and where necessary were modified to meet TAG requirements.

· Students have excellent transfer experiences with Wright State (which has been documented in the past) and with anecdotal feedback from the University of Dayton, Central State University, Miami University, Case-Western, Antioch College, and other universities.

· Of note, high school P.S.E.O. students have accounted for 1,312 HG&ML registrations during the past five academic years.  These courses are potentially applicable to their high school graduation requirements as well as transferable to colleges and universities.

· Our summer course offerings are heavily attended by non-Sinclair students taking advantage of Sinclair’s low tuition and easy transferability of our courses.

· We have modified and enhanced selected courses to facilitate transfer to semester institutions. 

3.
RETENTION
· HG&ML sponsored a 2003  IPR (RAR) study of  5,839  HIS (Top 45) registration (over 2 academic years)  to analyze success/non-success factors to determine if establishing a pre-requisite would be appropriate.  Based upon the findings there was not a significant enough correlation between DEV completions and success rates to justify establishing a DEV completion as a  pre-requisite.  At HG&ML’s request a follow up study to look at students with “Concurrent DEV and HIS Enrollments” was completed by IPR/RAR in June 2005.  Again the findings did not provide a basis of requiring a DEV pre-requisite components/simultaneous DEV enrollments for HIS enrollments.

· HG&ML sponsored a 2006 IPR(RAR) study “Factors that Influence the Transition from PLS 101 to 102” to determine what factors may be involved in the significant drop off in registrations between PLS 101 (a Top 45 course) and 102.  Even though the two are required for the U.S. government TAG transfer, it appears that many may take 101 as a Gen Ed requirement, as the study found even among those students who were successful in PLS 101 the transition rate was only 44.6%.

· HG&ML Modern Languages has implemented a rigorous “pre” and “post testing” regimen in its university-parallel (SPA, FRE & GER) language programs, which is showing dividends in course success rates.  

· HG&ML Modern Languages have expanded and enhanced the Language Lab components of language instruction to help student success.
· HG&ML Modern Language faculty have established, scheduled, advertised and conducted informal “Conversation Tables” in the Tartan Market to facilitate interest as well as opportunities for students wanting to work on their languages skills to facilitate successful completion of language courses. 

· As illustrated by examples above, HG&ML is very concerned with student success and retention.

4.
COMMUNITY
· HG&ML’s commitment and successes in delivering courses to Senior Centers (cited above) reflect a noteworthy commitment to the Montgomery County Community.

· The department also has actively supported the new Learning Centers, offering courses in HIS, PLS, HUM & SPA.

· The department’s success in attracting P.S.E.O. students (cited above) also provides a service to area families costs-effective college education opportunities and accomplishments.

· The department has been the leader in both facilitating and providing faculty for Community Forums during recent years.

· The department has also provided faculty leadership in such areas as Honors Program and Phi Theta Kappa.
· The previously cited 185 honors section offerings benefit the community in providing special opportunities to students seeking both special challenges and further scholarship awards as they pursue their further university education.

· Courses have been developed in new areas (e.g., Arabic, Persian/Farsi, Appalachian Studies) to serve community interests.

· Selected courses (e.g., Conversational SPA targeted to Healthcare, Social Work, Law Enforcement, and Dayton government employees) have been developed and in some cases delivered to students in their workplaces. 

· Continue to support and administer the Irving L. Schwartz scholarship fund to eligible students pursuing public service careers.

5.
FACILITIES
· The Modern Language Lab is a superb state of the art facility and is available to enhance the challenging language programs we offer.

· Our assigned partitioned classrooms (with maps and other necessary teaching aids) provide a superb teaching environments, but are sometimes not available due to the current Schedule 25 software program.

6.
FINANCIAL  
· HG&ML costs per FTE are among the lowest in the college (per data furnished for this review last year: 0340/Modern Languages was $2,634; 0384/PLS was $2,105; and 0385/HIS/HUM/PHI/REL was $2,437).   All three FTE costs are well below the college average ($4,449). 

· HG&ML cost-effective FTE growth is reflected in the department’s FTE growth in the past five years (per SCC Office of Budget & Analysis Program Realignment Data Set “Annualized FTEs”):

· 0340/Modern Languages in 2006 was 168.51 (up 67% from 100.91 in 2001)

· 0384/PLS in 2006 was 118.76 (up 41% from 84.36 in 2001)

· 0385/HIS/HUM/PHI/REL was 592.58 (only up from slightly from 589.11 in 2001, still adjusting to WSU’s change in Gen Ed requirements).

· Measured in seat counts, HG&ML department has averaged over 13,000 student registrations per year for the last three years.

· HG&ML provided 6.9% of entire campus FTEs while receiving only about 2% of release time.

7.
SUPPORT OF SCC CORE INDICATORS/KEY PERFORMANCE INDICATORS
In addition to analysis of our focus on “Learning Outcomes” (document in our Section III portions), it is also pertinent to summarize our departments performance against the college’s “Core/Key Performance Indicators.”

· Documenting our commitment to “Access to Success” is our record of continued FTE growth in all our discipline areas.

· Our commitments to “Lifelong Learning” and “Community Focus” are reflected in our successes in serving PSEO/high school students through Senior Centers, and every group in between. 

· Our “Student Development” is reflected in our success in developing and providing over 70 unique courses in eleven disciplines.

· “Quality Workplace” is reflected in recognition of our department members’ performances by NISOD, OATYC, NIA and SCC colleagues.

· Finally, the departments low cost per FTE data in all three of our budget areas validates our superb record of “Stewardship.”

WEAKNESSES:
1.
DISCIPLINE OVERSIGHT 
· The HG&ML department is stressed to provide adequate oversight (proper development, management, monitoring and evaluations) of the 40 to 50 part-time instructors we use each quarter to cover our class offerings.   This is particularly difficult in that we are doing this in our diverse discipline areas, that require different academic qualifications.

· Curriculum development, textbook selections and other discipline specific decision making is made more difficult by the fact that we cover a diverse set of disciplines, including a discipline area (REL) in which we do not have tenure track position and language areas where we do not have a qualified full time instructor in some disciplines (e.g., GER, RUS).

· HG&ML is the college’s third largest department in FTE instruction.

· HG&ML is also unique in managing four major discipline areas (HIS/HUM, PHI/REL, PLS and MLANG), all four of which individually service more courses and FTEs than many departments.

2.
CLASSROOM ASSIGNMENT PROCESS 
· There is a quarterly scramble to locate and assign sufficient rooms for our classes.  This is particularly a problem in obtaining “multi-media” rooms which most of our instructors require as they have updated and enhanced their curriculum materials to match these new rooms.

· There is also concern that our Modern Language classes sometimes get bumped by Schedule 25 from room 2320 (directly linked to our MLang Lab 2321), even when we have a language class with high enrollment scheduled in 2320.   The department requested a second MLang classroom contiguous to the Lab in 2004, but it was not funded. 

· Select rooms (e.g., 3111, 3145, 3147) which have HG&ML installed maps (including wall and ceiling mounted) and offset multi-media screens which were installed for PLS and HIS courses. Yet, these courses are also sometimes bumped by the room assignment program and reassigned to distant rooms that have no maps or multi-media capabilities. 
3.
OPPORTUNITIES
· Continue to expand and enhance diverse course delivery options (traditional classrooms, Web, hybrid/CWW, Learning Centers) where appropriate.
· Explore OBR TAG considerations approvals for our basic courses in PHI (and possibly REL).

· Revive the OBR consideration of SPA, FRE & GER transfers under TAG.  We believe Modern Languages should be a prime TAG group, but foreign languages were withdrawn for state-wide TAG program consideration.  

· Recommend Police Science (POLO.AAS) consider re-establishment of PLS 102 (which studies the courts, First Amendment rights, property rights and equal rights) as a requirement to enhance their critical thinking and values, citizenship and community learning outcomes.
· Explore opportunities for study abroad for students (projected trip to Poland to visit Holocaust sites) if possible without using Sinclair funds.

 4.
THREATS
· Continued FTE growth, discipline growth, increased use of part-time faculty (per latest FY 2005-06 data furnished by Budget and Analysis: 
· 0340:  MLANG had 44.9% FT; and thus 55.1% part-time coverage)

· 0384:  PLS had 47.6% FT; and thus 52.4% part-time coverage)
· 0385:  (HIS/HUM; PHI/REL) had 57% FT; and thus 43% part-time coverage)

· NOTE:  PHI/REL is not broken out in B&A- had 48% FT; and thus 52% W2007 part-time coverage             
· Anticipated retirement of full-time tenure-track faculty with part-time and/or ACF faculty.  This would exacerbate the problem in the preceding bullet.

· There is a limit as to how many diverse disciplines and part-time instructors can be properly (and “pro-actively”) assigned, managed, monitored and evaluated without additional/adequate reassign time for all the department’s diverse discipline areas (i.e., HIS/HUM; PHI/REL; PLS; and MLANG) .

· The R25 room assignment system is causing extra uncertainty (including bumping classes from specially outfitted rooms) as well as extra department work in facilitating room assignments each quarter.  

B. Describe the status of the department’s/program’s work on any issues or recommendations that surfaced in the last department review.
HG&ML’s 2002-03 Department Review cited recent External Department Reviews:

· Dr. Bernard Mangiaracina, Humanities Dean/Chair, Montgomery County Community College, PA, in June 1993 wrote:  “In light of the department’s growth, the college should consider greater release time/ re-numeration to the department chair or splitting the department into two departments”

(historical note: there were two departments until combined in the early 1980s).

· Dr. David Garrison, WSU Modern Languages Chair, in June 2001 wrote: “The college might want to consider giving some administrative duties to a representative from each constituency (i.e., discipline area).”

1. 
As such our “Target 1” based upon their recommendations and our own 


experience (“…diversity and discipline and growth of our disciplines”), in our 


2002-03 Department Review, we:  “…requested serious consideration be given to 


dividing into two departments” or if not supported: “Target 2” was “…request 

additional release time to properly support our multiple disciplines.”    A 

recommended HG&ML organizational chart was included in the report and is reproduced and attached as a realignment recommendation in our 2006-07 Self Study Report.   (Additional release time is again our top priority).

2.
Our “Target 3” in 2002-03 Department Review was: “Requested establishment of a consolidated department, classroom and office area (in building 5, 1st floor, which was being vacated) to facilitate better coordination of our multiple discipline departments”.  (Although we did not get the building 5 area, we did get significant office consolidation on the second floor of building 3, with 11 of our 18 full time faculty offices in the second floor of Building 3 area. This has been very helpful and much appreciated!)

3.
Our “Target 4” was “Request addition of five full-time faculty to get the department to (or at least near) the Sinclair 60% (40%) full-time standard.”  (We realize the standard has changed, but one additional Tenure Track position (in PHI/REL, with emphasis on Religious Studies) is warranted/needed.

4.
Our “Target 5” was “Analyze our department study of “student success” (non-success) in top 45 courses to consider establishment of pre-requisites in our courses.” (Our analysis of the data on 5,839 history registrations and 2,879 political science registrations did not show significant correlations with DEV courses to warrant the establishment of any pre-requisites or other course changes.)

C. Based on feedback from environmental scans, community needs assessment, advisory committees, accrediting agencies, Student Services, and other sources external to the department, how well is the department responding to the (1) current and (2) emerging needs of the community? The college?
HG&ML  has responded vigorously and successfully to demands for more sections of existing courses, newly requested courses, off-campus courses, and requests for non-traditional options (web, CWW, hybrid, work place and weekend offerings).  

1.
Development and delivery of many special courses (such as: Conversational Spanish to special groups, including taking it to their locations, special 297s in Farsi, Arabic, Terrorism, Appalachia, etc., and  providing multiple courses to Senior Centers every quarter, etc.)

2.
Development and delivery of 13 different Web courses, many in multiple sections.
3.
Supporting growth in CWW, Honors and  P.S.E.O. programs to serve more diverse students.

4.
Sponsoring and participating in International Forums (on Iraq, etc.).

5. 
Establishment of Language “Conversation Tables” in the Tartan Market by Modern Language faculty.

   6.

Our department sponsors the annual Dayton Model United Nations Conference (DAYMUNC), now in its fifteenth year.  It is funded out of budget 0384, and also by registration fees paid by attendees.  It is the only collegiate Model UN conference sponsored by a community college, and has drawn some twenty colleges and universities from eight states over the years.  Full information about the conference can be seen at its website, daymunc.org.

D. List noteworthy innovations in instruction, curriculum and student learning over the last five years
        (See C. above)
E. What are the department’s/program’s goals and rationale for expanding and improving student learning, including new courses, programs, delivery formats and locations?
1.

Maintaining high quality curriculum and course deliveries as we continue to provide a high volume of increasing enrollments and diverse courses.

2.  
Enhancement of our multiple (somewhat informal) assessment programs.

3.

Enhanced development and management of our part-time instructors.

4.  
Proper accomplishment of the above three goals will all require additional release time to discipline specific faculty to properly develop and manage our major discipline areas. (see B. above, which documents recommendations from previous reviews, which are still pertinent today.)

F. What are the department’s goals and rationale for reallocating resources?  Discontinuing courses?
1.

In our multi-discipline department, we have and will continue to consider reallocation of any current or additional resources that become available.   We remain concerned about the low percentage of full-time (TT+ACF) coverage of some of our disciplines. PLS (0384) has been as low as 28% in 2004, but will be improving with the return of Charles Curran to full-time status.  MLANG was at 45% last year.   HIS/HUM/PHI/REL (0385) has been at over 50% the last few years, yet the PHI/REL portion has been below 50% (including the REL ACF).  If /when a HIS TT retires, and if we have not been given an additional TT for PHI/REL, we could evaluate conversion of a HIS TT position to these disciplines.

2.

HG&ML should receive additional “discipline management release time”, which would be reallocated to properly cover and compensate require discipline area management. Among the priorities would be enhanced development, monitoring and rewarding (or elimination) of appropriate PT instructors and improved assessment modules, along with comprehensive on-going reviews of our 78 course offerings.   MLANG (0340) is providing 168.04 “Annualized” 45 credit hours of FTEs (more than many departments); yet, 0340 is provided with only 8 annual recurring release hours. PLS (0384) is providing 118.76 “Annualized” (45 credit hours) FTEs and was only given 7 “non-recurring” release hours this year. PHI/REL (part of (0385) is not designated any release time.  We have provided some additional hours in recent years by receiving 8 hours of LAS (0301) hours (which we appreciate).  Yet, this department needs to have established recurring release hours for all our major discipline areas – as does the only other large multi-discipline department which has 20 release hours for each of its three discipline areas (60 hours) in addition to 48 hours for the Chair.
Yet all four HG&ML discipline areas provide more FTE learning than many departments that are given 36 (or more) release hours.  We are not in a position to judge/critique their needed hours (nor do we know what the metric criteria are for reassign hours and/or what are the criteria to be a stand-alone department), but we do believe our department requires more release hours to properly manage our disciplines.    


     
G. What resources and other assistance are needed to accomplish the department’s/program’s goals?
1.

Additional release time: Three sets of 12 recurring release hours for our discipline management responsibilities. (see B. E. & F. above; as well as appropriate data in appendices below.).

2.
Better classroom allocation system to ensure specially configured rooms, as well as an adequate number of rooms.

3.

Further consolidation of Department offices, as well as primary room assignments in building 3 for 0384 and 0385 would be helpful, as well as further consolidation of 0340 in the second floor of Building 2 area. 
Section V:  Appendices: Supporting Documentation

STUDENT DATA:

1.
Winter 2007 FTE by Division and Discipline (compared to W2006).

2.
Budget and Analysis: “Annualized (45 credit hour) FTEs by Department” (Discipline)  
3.
Seat Counts for HG&ML (FY 2001-02 through FY 2005-06)

4.
Budget and Analysis: “Program Review Data for FY 2002-FY2006” (for 0340/0384/0385) 

Including costs per FTE and full-time faculty ratios 
5.
Honors Enrollments FY 2001- Winter 2007 (% of sections and students provided by 

HG&ML)

6.
CWW registrations 2001-2007 (courses provided by HG&ML)

7.
P.S.E.O. enrollments FY2002-FY2006 (disciplines/students in HG&ML classes)

COURSE LISTINGS:

8.
List of 78 courses provided by HG&ML

9.
Sinclair Community College Transfer Module

10.
OBR TAG-Approved ” course Listing

FACULTY/STAFF LISTINGS:

11.
HG&ML Full-time employees (faculty/staff)
12.
HG&ML Part-time faculty listing (73 adjuncts)

RELEASE TIME:

13.
FY 2007 College-wide Release Time Listing

PREVIOUS DEPARTMENT REVIEWS:

14.
Selected portions of previous Department Reviews 
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